A Reflection on the Use of Student-Centered Approaches to Learning, Teaching
and Assessment as Means to Enhance Students’ Motivation and Self Efficacy,
Improve Literacy and Cultivate a Sense of Community among Grade 5 ESL
Learners

BELIEFS AND VALUES

Every year | am entrusted with almost a hundred kids...almost a hundred lives...almost
a hundred futures...our futures. A part of me belongs to each of this kid as well as a part
of each to me. Whatever they become, | also become. And whatever transformation |
have, they helped to create. In the classroom, | am not only a teacher but an agent of
transformation always analyzing what my students are learning and how they are
learning. | am quick to pick out changes in their emotions -- a decibel higher than their
normal pitch, or a change of facial expression from happiness to a look of anxiety,
boredom and frustration, and a nod as a sign of affirmation or hands up as sign of
indignation are all areas of concern. | regard the classroom as a collaborative endeavor
where | and my students seem to share a symbiotic relationship. | do not only assess
how | teach but how | and my students work together, which strategies work and didn't,
and the outcomes of our collective effort. | become more flexible in dealing with the
children. | breathe and live believing that as a transformative educator “the greatest
use of my life is to spend it for something that will outlast it.” (William James).

PURPOSE OF REFLECTION

The desire to create relevant and meaningful experiences for my students made me
more observant of their individual learning styles; acknowledge that there are a hundred
different interpretations and reactions to a particular lesson; and understand and value
the richness of their differences. Through constantly asking questions as to the how's
and why’s of teaching and learning, | try to develop a responsive mode of teaching.
Hence, this reflection is borne out of the desire to highlight the effectiveness of student-

centered approaches as means to increase students’ motivation to learn which results



to higher self efficacy, well-developed literacy and better working relationships among
students.
REFLECTION QUESTIONS

1. What do | know about how my students learn? What is motivation? How does
motivation contribute to teaching and learning success?

2. What strategies did | use to adjust my teaching to suit my students’ learning styles?
3. What are some of the student-centered approaches have | used and are proven
effective in motivating my students? How do student-centered lessons (e.g. active
learning, cooperative learning, cooperative learning, constructivism, and communicative
approach, use of media) motivate all types of learners and influence one’s learning
success? How does collaborative learning affect social relationships among students

and boosts individual learning success?

UNDERSTANDING THE PRAXIS VIS-A-VIS WITH MY EDUCATIONAL
CORE VALUES AND ACTUAL CLASSROOM EXPERIENCES

What do | know about how my students learn? What is motivation? How does

motivation contribute to teaching and learning success?

Learning is “a process that leads to change, which occurs as a result of
experience and increases the potential for improved performance and future
learning” (Ambrose et al, 2010, p.3). The change in the learner may happen at the
level of knowledge, attitude or behavior. As a result of learning, learners come to see
concepts, ideas, and/or the world differently. Learning is not something done to
students, but rather something students themselves do. (Ambrose 2010) It is the
direct result of how students interpret and respond to their experiences. Learning takes

place when students are motivated.

The word "motivation" is typically defined as the forces that account for the arousal,
selection, direction, and continuation of behavior. Motivation directly determines how an
individual learns and applies what he/she has learned. Countless classroom-based

studies verify that an individual's motivational level is greatly dependent on the types of



teaching techniques employed and the ability of the learner to perceive and act upon
these techniques. According to human development professionals, there are two types
of motivation, extrinsic and intrinsic. Extrinsic is determined by the individual’'s outside
surrounding and specific tasks. Intrinsic motivation can be found within the individual
since the task can be viewed as valuable. Therefore, when applying the effect that
motivation has on the learning process, it is clear that people learn better based on the
perceived value of the task, subject matter, personal goals, incentives and wide array of
different factors.

Motivation can be increased or decreased based on many different factors like the
infusion of technology into students' lives, the expectation of immediate gratification,
and anticipation anxiety. But there are several school factors that | believe are
contributing to low student motivation. These include lack of real-world application,
apathy from students deriving from instructional mediocrity, social isolation (and
bullying), and fixed mindsets. Fortunately, these are all aspects of education that |
can do something about.

In the context of my class, normally there’s a student who actively participates during
discussions and finds alternative ways to acquire knowledge. | may describe him/her as
being "highly motivated". Meanwhile, there’s this student who always says, "Bored and
sleepy.” whenever asked about his feelings. Aside from apparent indifference in the
lesson this student may also show off-task behavior. Given these two scenarios, | can

assume that motivation has a major influence on a learner’s behavior.

As an effective teacher, it's my responsibility to motivate and engage all students in my
class rather than saying that some lack mental aptitude or are plain lazy. As has been
said, what happens in the classroom depends on the teacher's ability to maintain
students' interests. Thus, teachers play a vital role in effecting classroom changes.
Success in learning is not only limited to the high achievers but is available for everyone
who believes he/she can



What strategies did | use to adjust my teaching to suit my students’ learning styles?

The best teacher is the one who has the courage to act on what she knows right
now and the humility to reflect and change her actions when she encounters new
evidence. The Lesson Study Approach and the effective use of Feedback (AAR) serve
as an eye-opener. They have been important tools for me to better identify strengths
and weaknesses of a lesson, of teaching strategies and create a collection of

techniques that will bring out the best of every learner in my class.

The Lesson Study Approach is a method of professional development that
encourages teachers to reflect on their teaching practice through a cyclical
process of collaborative lesson planning, lesson observation, and examination of
student learning (Ornstein, 1997). Teachers have to know their students well —
who they are, how they learn best — and use this information when planning
instruction and assessing student performance (Jackson & Davis, 2000).

Our regular Lesson Study sessions focus on improving students’ learning by
systematically refining the lesson used for instruction. We, the teachers involved in
lesson study meet regularly to plan, implement, test, and revise lessons,
sometimes according to a theme or focus previously agreed on but always with
the intent to improve students’ learning (McMahon & Hines, 2008; Fernandez &
Yoshida, 2004; Lewis, 2002). The reconstruction of lessons to encourage students
participation and ownership of knowledge as well as the incorporation of communicative
approach have all been based on my observations and that of my colleagues during
and after Lesson Study. The valuable time we devote for Lesson Study has become an
opportunity for us, teachers, to work together to strengthen the link between

instructional planning and student learning.

The vision to develop “young people who will be confident, connected, actively
involved, life-long learners” (MoE, 2007, p. 7) requires both teachers and students



to reconceptualize their roles in teaching, learning and assessment and for both
parties to re-think the nature of the teacher-student relationship. No longer can
teachers expect to control the teaching and learning agenda. Nor can they expect
students to be passive recipients in learning and assessment. Rather, teachers are now
expected to foster learning focused partnerships with their students, at the same time
developing the reflective habits of mind that will enable them to become independent,
self-directed learners. By necessity, for students to participate fully in a productive,
learning focused partnership with teachers, they must be both willing and able to take
ownership of and responsibility for their learning. Students must also possess the
confidence to articulate their learning needs to others and be assured that such
disclosure is essential to the improvement of learning and teaching. Feedback is an
essential part of effective learning. It helps students understand the subject
being studied and gives them clear guidance on how to improve their learning.
Academic feedback is more strongly and consistently related to achievement
than any other teaching behavior. This relationship is consistent regardless of
grade, socioeconomic status, race, or school setting. (Bellon, et al 2010)
Feedback can improve a student's confidence, self-awareness and enthusiasm for
learning. Consequently, the creation of a trustful, mutually supportive and
respectful learning environment is critical to student participation and disclosure
(Cowie, 2005; Dixon, 2011).

REALIZATIONS, IMPLICATIONS AND INTERVENTIONS

Owning to innumerable benefits that reflective practice or giving feedback bring, the
regular After Action Review and Most Important Part (AAR/MIP) that my students do in
class is an important evidence that shows how children enjoy and achieve, and provide
opportunities for children to make a positive contribution and to develop skills for the
future. It renders a front-seat row for me on understanding how to coach, suggest and

mould them into better learners.



The data collected also speaks volumes regarding what my students view as motivating
and engaging. Majority of the Grade 5 have the notion that learning is fun when they
play games, watch movie, illustrate ideas and work in groups. Activities done in groups
provide comfortable avenues where they could articulate their ideas, negotiate and
come up with common goals. They may sometimes become noisy, nonetheless, the
noise they create are productive noise. If you listen closely to their discussions, you
wouldn’t hear them discussing about the latest video games they’re into, rather they are
discussing the task on hand. However, it is important to note that although group
dynamics have innumerable benefits specially in personalizing learning, this should not
be the sole strategy that can be used. It should just serve as a highlight to individual or

class’ success.

What are some student-centered approaches have | used and are proven effective in
motivating my students? How do student-centered lessons (e.g. active learning,
cooperative learning, cooperative learning, constructivism, and communicative

approach) motivate all types of learners and influence one’s learning success? How

does collaborative learning affect social relationships among students and boosts

individual learning success?

Equipped with verifiable data on how students learn best collected from the Lesson
Study and AAR/MIP, it's now apparent that to keep abreast with the changes of time
and to make learning more relevant for my students, | should veer away from the
didactic method of teaching and make my students create their own learning. This is
where student-centered activities come in handy.

For my fifth graders, the following strategies yielded successful results in terms of
ownership, full participation and equal opportunity amidst diversified learning styles and

abilities.

Active Learning is generally defined as any instructional method that engages students

in the learning process. It requires students to do meaningful learning activities and



think about what they are doing (meta-cognition) as individuals; pairs or structured
groups. The core elements of active learning are student activity and engagement in the
learning process.

Through active learning, we, the Grade 5 teachers have given more emphasis\
on how the students were learning. We noticed the following significant
changes among our students:

1. Improved motivation and renewed enthusiasm in learning

2. Development of communication and higher order thinking skills

3. Improved information retention

4. Better test results and laudable project outputs

J

Collaborative Learning can refer to any instructional method in which students work

together in small groups toward a common goal. The core element of collaborative
learning is the emphasis on student interactions rather than on learning as a solitary
activity.

ﬁrough collaborative learning Grade 5 students work together in a teah

to explore a significant question or create a meaningful project. The
following are the perceived significant changes:

1. During group discussions, they listened attentively to the comments
group members make. They also contributed to the sharing and could re-
evaluate their views and come to conclusions.

2. Improved critical thinking skills via interpretation of ideas, and
assessment of other student's thoughts and views.

3. Students learned to give comments on ideas rather than people.

4. They learned to expand their circle of friends, thus boosting group
morale and performance.




Cooperative Learning can be defined as a structured form of group work where

students pursue common goals while being assessed individually. The most
common model of cooperative learning is that of Johnson, Johnson and Smith. This
model incorporates five specific tenets, which are: individual accountability; mutual
interdependence; face-to-face interaction; appropriate practice of interpersonal skills
and regular self-assessment of team functioning. While different cooperative learning
models exist, the core element held in common is a focus on cooperative incentives

rather than competition to promote learning.

ﬂing into consideration the students’ feedback on their learning and \

working preferences, we tried to incorporate more opportunities for

collaborative learning. Lo and behold, we have observed some noteworthy
changes:

1. Enhanced self esteem in students

[{ 2. Renewed positive attitude toward the subject matter and responsibility
for learning

3. Improved oral communication skills

4. Improved social interaction skills and practiced respect for other’s
opinions

5. Practiced team approach to problem solving while maintaining individual

Q:ountability /

Inquiry-based Learning is an instructional method where relevant problems are

introduced at the beginning of the instruction cycle and used to provide the context and
motivation for the learning that follows. It is always active and usually (but not
necessarily) collaborative or cooperative.

Activating learning by asking question that will lead to the unfolding \
process of learning had reaped the following benefits for our fifth graders:
1. Warmed-up the brain for learning
2. Built initiative and self-direction

3. Promoted deeper understanding of learning

J




The Communicative Approach is based on the idea that learning language

successfully comes through having to communicate real meaning. When learners are
involved in real communication, their natural strategies for language acquisition will be
used, and this will allow them to learn to use the language. Classroom activities guided
by the communicative approach are characterized by trying to produce meaningful
communication applicable in real life sometimes with the use of authentic materials and
real-life scenes. The communicative approach emphasizes the ability to
communicate the message in terms of its meaning, instead of concentrating

exclusively on grammatical perfection or phonetics.

Communicative approach was a necessity in teaching ESL to address the \
students’ needs and interests. After employing it in our teaching, we

noticed the following notable changes among our learners:

1. Renewed enthusiasm because the students recognized the relevance of

the language in their lives.

2. Authentic materials and real-life scenes interested and motivated
students more.

J

Constructivism is based on the belief that learning occurs as learners are
actively involved in a process of meaning and knowledge construction as
opposed to passively receiving information. Learners are the makers of meaning
and knowledge derived from hands-on real world experiences. In a constructivist
classroom, views of students are solicited and appreciated. They are given avenues
where they can give feedback and evaluation of their own learning. Formative
assessment is integrated within the task and not as a separate activity. The teacher
can use mistakes to inform the students of their regress and progress and how they
can improve themselves.

~

After we have tried to reconstruct our classes to become more
constructive, we have seen the following improvements:

1. Students learned to set attainable goals

2. Students started reflecting, evaluating and improving their learning
3. Improved interaction and social skills




The Use of Media

The term media was first used to describe newspapers more than two centuries ago.
Today media has many different connotations. For instance, there are mass media,
print media, visual media and social media. While media can take on many different
forms, the purpose of all media is universally the same — media is a channel of
communication. Media can be used in direct instruction, active learning teaching
strategies and student projects. Existing media resources can also be used to engage
students and facilitate active learning strategies which promote deeper learning.

Most of the time, our students in Grade 5 would write in their AAR that they
wish to have more time viewing videos, that's where we started to get the
idea of incorporating movies, informative videos and digital storytelling to
them. We have observed the following significant improvements among our
learners:

1. Increased student motivation

2. Enhanced learning experience
3. Improved research skills, collaborative working, problem solving and
technology and organizational skills.

There has also been a growing increase in the number of students who wanted
to present their projects using videos. By allowing them to create digital
presentations, we have observed the following significant changes:

1. Our students were highly engaged and enthusiastic

2. They were more confident to speak the language and acted naturally

3. They managed to come up with exceptional story boards




CONCLUSIONS

In pursuit of learning and in the belief that the preservation of humanity relies on the
transfer of wisdom learned, a teacher imparts knowledge to her students. It is, therefore,
imperative for me to become a lifelong learner in order to be able to seek the best ways
to motivate my students. | should not rest on my laurels instead continue to seek the
best possible ways to pass on knowledge to my students for like what Einstein said,
“Intellectual growth should commence at birth and cease only at death.” | have to
learn, unlearn and then relearn a lot of approaches of teaching —learning process; and
continuously acquire new and better forms of knowledge that | can apply to motivate the

learners under my care.



APPENDIX

LS Record
WWeekl

Subject ESL.TextTopic

Plan = 102 Date 24 October 2018

JTeacher

[ } s Note
3 Ooservers hote
(While Teaching)

i Class5/4 Academic Year 2018 Term .3
Cbozerver POND
—

feedoack (e)

= to kearn (OfL) Time: 10:30-12:00 PM (Periods 3-4)
2. Inspiration and goal setling (O/L) T Motiaton faleamn Observations for Class 4
L sty Behgvior
2 Fesources (OL) e
- pton - The students ravisitad the Cl me on the importance of
for learning 3. Provide sultabie experiences and e L2 i =
. for * Rememberingand “Deing ahappy learnar As partof the “to g Oout the bast i A
abity to connectney | slicitad and discussad the acronym OWL's_it has Daen obsarved that studants of Class 4werns
Unfokd and Expand (O/L) -
2 = KROWISSOE to Driar i .
ot e Rnowiedge - Domea, Santa, and Proton sesmad bant on giving i
s y *® Usingaccumulated - Dome nesded constant reminder to remain focus and to listen. Agey. complained about his
o skils and knowiedgs i i 1
3 ing O 3. Form 7 = o noise and his inability tostay put in his desk.
= i ‘some funny movements when thought that | vas hook; i
probiems for learners to use the language (OVL) n el o he nt 1 nat ing at him.
Fesing = . e
oL a. = . . - Pound his inwr g o his term goal. Teacher tried to encourage him
Creationand knowledge by themselres (through trial L RIS e
to .
Problem SoMing | angerror) (o) — 9 -Poon nis term goal. But wnen ne did_|was Struckwith wnat newrots — “Be
- about hi
S.Assess learners’i=arning process . U - nappy.”1 gawe posi 1o e whola class.
(True Formative Assssament) (&) o Lemroing
= e e - Goal Satting for Term 3
g [speaking andwriting)
. L a goal is and how fo up their goal. The
appropriately and timel (=) = Develop and adust
the: bes at the and of the tarm and svaluated.
7. Give motivation. positive lesson plan and materials:
2 based on you Learner - ESL.Road Map: T« and . the road map has been statedin
Observation the following format. As partof the conclusion, | asked each of the students to identify which

step of the laddier ars they currently in. Maost of them said that they can do it or they will try to o

4. Encourage learners to construct
knowledge by themsekes (through trial

anderror) (O/L)

5.Assess learners learning process
(True FormativeAsssssment) ()

—=* Learner Ob ion | O ions for Class 2

* Motivation to learn Behavior

* Learningstyles = Class 2 is generally more behaved compared to Class 4. Without further ado. they silenthy

* Perception wiorked on their Term 3 gosls. Most of themwere still tnying to test the water as they may find it
- intimidating to recite and shars their opinions to 3 new teacher. | gave them assurances that

6. Respond tothe

appropriately and timel (€]

7. Give motivation. positive
reinforcement and constructve

feedback (=)

8. Encourage learners to systematize.

Syrithesis £ conclude, synthesizs and creats new
ErEmiommiiEs knowledoes by themselres orin group
Anowiedge and

(OvLY
Self-A

9. Encourage learners to do self-

evaluaticn and set learning goals for the

next period ()

- It's my personsl goal to check the learning behavior of class 4. One strategy which | have

thought of iswan/ing the wolume of my woice. Whenever the students tended 1o stray . | lowered
rmy woice and | noticed = positive changed in their behauvior.

- Some boyswantsd 1o stay in one group. They plesded snd ssked to be groupedwith their
friends . 1 told themn that |will be obsersing them and will come up with = suitable seating
arrangement.wWhigh will be beneficial for ereny Doy .

- It has been obsernved that most students have difficully processing evenjusta simple
question, "Howwas your holiday 27, | have to rephrase it sereral imes into “Where didyou go
last holiday 7. “What did you there?” . "How didyou feesl duringy our holiday: 7~

- Students had besn used to spesking Thai to their former ESL teachers that most kids
automatically respend intheirvernacular langusge when asked to speak.

Modificati ustments

- Instead of the allotted 5 Minutes for the discussion of the classreom rules. | found it necessan.
to spend more time giving emphasis on “listening and proper decorum™ as | belicve that this is
one aspectwhich class 4 students need to work on.

Rememberingand
ability to connect new
knowledge to prior
knowledge

Using accumulated
skills and knowledge
Thinking process
Fesling

Learning cutcomss
accordingto thewssk
plan

Using English in
learningandsharing
(speaking andwriting)

—* Develop and adjust

lesson plan and materials

they don'tneed to be alarmed when they think they can't understand how teacher spesks for
normally itwould take 2-3 weesks for them to getused to my teaching styls.

Learning

* Tin Tin and Poghn said that they were “bored” about the =gg hunting activity They actualby

meant “frustrated” because they faced difficulty finding their dino eggs. | tried to explainto
thewhole class the difference of thess two words.

= During the presentstion of their dinossur. P'Berm gave interesting sccounts sbout T-Rex. To
help them elaborste further on their enimalswhen | noticed that they grapple for words or
idess. | gare them question prompts like: "What didy ou fesl sbout the game?” Which part of
the activity do you enjoy most?], etc.

Meodificati ustments

=it has been cbsenved that in Class 2thers appeared to bean imbalance inthe seating
arrangement. hiost of the higherA studentswere sested together. Inwisw of this, | decided to

come up with @ new sesting scheme.

Figure 1: Lesson Study (While) of Teacher Demonstrator



7. oo © beaar (OL T Lecemes DbsenesSon Sgin class 52 ase able 0wt prasScions. Some of Bem can give: mone cetads han he
2. Frepiraton and goal sesing §OL) MoeEtor o bsser Dhers. Sol = S e W TR o
= IO} " Lesomong shoes TescheroemoEmenisd her.
o 3. Proa B = Percepion Tn he: KWL chart groupwork, The shxdents in hal Qroup have some:
o = Fomostenng snd DS I DL KMOWHECE: ot Feniodn Hoodd . Thay can SOMme SHT o
Urndiosdl ama’ Expand 10FL ' - — ey know o oW 1 Hooo
o . e &romlecige to prior
Brvcindd b . e A When 55 shane their some- 00 SESly T0r DI 10 P, 50 IHer
araremmar = T groupscan gel distracied easily. The can be e
a 3 - ThewaseD S NEOS: DOt The Sound S s ioodoud - e
For S R ‘heviceo.
P - I = Thewiceo of Robin Hood siogteiing isveny nice. The lads listen and can folow he pages:
Coreasion avd L

rsowiedoe by themaehes fhrough tisl

Learner Cbsen ation

S e R e S (O & Motisation tokearn *Pound. Poon and Some boy swho were notoricusly unable to finish atask assigned inclass

= = = o * Learningstyles did their best to finish this time. Furthermore. theyr were more attuned to learning and were more
Preparation Input Language Resources (O/L
Pro. - b "
fior kearning 3. R i = e e Perception behaved given the new seating arrangement.
e ® Rememberingand = Santa Ky albout di
Unfoid and £ ) abilty to =Prirn, Apsy. Proud actwely participated.
a - oy o porix ableto ftheir Dehavior.
e vt STELTEED i his ey He for more butin Thai.

S Gron * Usingaccumuisted Itried to tell evenyone that they nave o i to improse their

3. Forming of 3. Form stuats ' SRchaoy .
- Ly & -
for e (o) E Priorto g to . the students came the to
® Feeling
4L 4. lea construc
e 8 ® Learningoutcomes

£ b = ‘according to theweek
Problem Sohing | angerron (o) o

S.Assess learners’learning process ®  UsingEngish in

(True FormativeAssesament) (2) P

6. Respond to the assessments: (speaiing ancwring)

appropriatelr and tmel (e) 2 Develop and adjust

7. Gue motvation, postive lesson plan and maneriais

& based onyou Learnmer
fesctack (&) Observation = They losed |istaning 1o the recording of the stony, “Land of Dinosaurs ™ Without me telling. they:

Figure 2: Lesson Study (While) of Teacher Observer

Post Teaching Record

Week 1_Dale 2426 Odober 2018 TIme ... imssmsmssnsr

47 Point of Success (from concrete evidence) and ways o expand (refer to the si steps or Kaso Por Dee) - (Records of your own classes)

O : = Asiing the studentswhich step they have resched forthe dey proved to be an effective slincheronwrep-up, Most students said, *| cando &.”Whike otherswhowere s

bit doubtful of their abilties ssid, “lwilldo #.” Five students in Class 2 said, "l did it.” (Bouguet, Poohn, Poon, TinTin, Mimi)

L : » ctustents in both Clazsez 2 sng 4 loved kstening to the recording of the stony, “Land of Dinosaurs™ . Withoutme telling, thay tried to sikently read the stony.

*Theywene abile to give noteworthy explanationswhen askedwhy the story is consigered fiction. Most of them atready know thatdinosaurs are extinct and that the dinosaurs
on displsy &8 museums are eithermodels rmconstucied from bones thathad been dug by paleonibiogists orsome die cast replicas.

A&7 Difficulties/obstacles (from concrete evidence) and ways to comectovercome (refer o the seven steps or Kao Por Dee) - (Records of your own classes)

Q:

L= s my personsigoaito checkthe ieaming behaviorof class 4. Cne strategy which | heve thought of isvaing thevolums of my voice. Wheneverthe studants tended to

stray, | lowered my voice and | noticed a positve changed in their behavior.

-Bame boyswanted to stay in one goup. They pleaded and ssked 1o be groupedwith theirfrends. | told them that lwill be absening them andwill come upwith & sutable

sestngamengement. whighwillbe beneficial forevenbod, .

-lthas been obsened that most students have difficully processing even just a simple guestion, "Howwas yourholday 7, | have to rephrase it severmaltimas into "Whers did
wyou go last holiday 7", “What didyou there?', "How didyou feel duringyour holiday 7™

-Btudents had been used {0 spesking Thaito theirformear ESL teachers thatmost kids sutomatically respond in theirvemacularlanguagewhenasked to speak.

e

Figure 3: Lesson Study (POST) of Teacher Observer
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Sharing of Project Plan

Design your superhero character’s
costume and write special abilities.

X-ray vision

Figure 5: Collaborative Learning Activities




e — R

* Remember:
* Once upon a time / Long ago — was / were / had / destroyed / threw

* Today/ Now / - is / are / has, have / destroy / throw

Figure 6: Coaperative Learning Activities




Figure 7: Student-created media



