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(Ten core assumptions of communicative language teaching)

1. Interaction
M3FeuinwfiaesaziidueidededFouilduslunis fauiusuagnisdoansid
ANUVINY
2. Effective Task
wuvEniauasFusuiiiuseansaiw drelvdSeuileniafinnisiasandesesadned
AnueLfisyuuvaseyamaniw duneisnnsldnvnasiidiusnlunisuanivasudoya
9Eg198AUTINY
3. Meaningful Communication
sdeansiidirnuneidunaniannsfifSeulssnaidemiiduiusfunuies nsefy
Arsal ianla wasdiSoulldiudoy
4. Integration of Skills
msfeasdunsruiunisuuvessdsnufisndudeddinuemnivnanedinue wioftedun
5. Language Discovery/Analysis/Reflection
nsFeuinviAntuinnsiiAanssulaenseuiunisieudauils (nductive)  ude
nsfunungnisieusiiugiuvesnisléuaznisdeufesnwiduiorfuiiiAsidosty
NTIATILYNTY
6. Accuracy & Fluency
msFeuinwidunsyuiunisidesdudesluifsafunisainassdniw nsaesfinaed
90 uaziiouiandedanaradudesuniveanisiioud wAdvuneganveanisideulie
AnNaInsalunsiinwlnisgegnissuasAdotuaa?
7. Individuality
Avuimudumaiionisiiouimuvesiaedlaeiidnsinuiiniunndieiu uazd
AFesnsLazusigdlalunsBounwiiivanvans
8. Learning and Communication Strategies
nMsFeuinwiazUszauanuduiald deslinagnénisdearsuaznisiFousnd
Usgdnsnm
9. Teacher as a facilitator
unumvesAsluieussun wAen1silugduieniuasain (Facilitator)  n1sadie
ussene luviessuihlugnisiieuiniw wazlilonadmiudiSeunlduagiindunwinay
nmshigiseuldusziumnuaunsalunislduazmaSeuianvivesnu
10. Collaboration & Sharing atmosphere
vioaSsuduguruiifSeusoudiumsvhausiudulas msuaniudeuisouideiuuas i
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duasunisisunisaeunmdnguiiunisdeais(Communicative Language Teaching : CLT)
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Communicative Language Teaching : CLT
nsseunNLLIAeasAsazls Taudunedisls
msaeumuuwndeasidgniautuafusn lusovewsnunieuwasglslugasd1970 13
aounuuIdeaniAntuluglsy mnglutiaadnanddonswdnluedeluglsuidudwaunn
auusylsy (Council of Europe) Feflmusnudesimumdnansnisasunsiiaesuuuiiunihi
wazdoaumang (functional national syllabusdesien) Lﬂ'aﬁzhaiﬁ{{awawaflm'ﬁai%’ﬂmﬂﬁaaﬂumi
doans luduvesesnunilelaud (Hymes) 1ldd1in auanunsalunsldnwidienisdeans
(communicative competence)ungfanuaINNTaluNSUSAUNUS visaUsnedassAnemudsny
(social interaction) anuaNsNsaNIwNUMITIERRTIanfe Anuaansafiazavdoiiiladmad
o1alsignvdnliennsal willanumnemngauiuanmnsaifismatugnuuld (Savignon, 1991)
MIFUNILULERENS (Communicative Language Teaching - CLT) founAndudey
FEMINANNIN1N (linguistic knowledge) inweN1an1¥1 (language skill) kazANaINITALLNTS
dioan3 (communicative ability) WislsifiSouannsaseuslassainanviiiodeans (Canale & Swain,
1980 ; Widdowson, 1978). Alua azaliu (1980) hazinuau (Savignon, 1982) lanenasnusenau
vaseuannsnlun1sioansly 4 esfusenou deil
1. anuasanessbignsaivselasaing (grammatical competence) 89NN
oA Aufifeduddn lassairavesd Uszlon naenaunisaznauaznisesnides
2. ANUELNTaRUEIAL (sociolinguistic competence) nunefienslaa waglassassuszloals
W ALAUUTUNTRIFIAY WU N15TBIMY N1STBUAM NITINUTANILAETaYan1a 9 wazn1Ly
Usgloadds 1Wudu
3. amaenansalumslilasadunwidederunesuniswa uasdeudiscourse competence) vi3neRa
ﬂ’J’]:LIﬁ’]iJ’]iﬂiuﬂ’liL%E]Nis‘ﬁjWﬁiﬂiﬁﬁ%ﬂﬂﬂ’m’](grammatical form) fiuANUMHNEY (meaning) Tun1syA
nazdeunuIULUY wazanunsaiLana1ety
a. arwannsolunslénaislunisdeanumune (strategic competence) mnedansldinadiafisls
nsfnsedeansUszaumudusalasiawznsdeanssnumsyn fiweiinadslunisiteglivinlinag
auwmﬁ?uﬁ?wq@mﬂmﬂﬁu wun1sidn1wviimalbody language) nsvenealagldmAnyiduwny
Aitiwadinlsioon Wus
agiuladn CLT ldldaziaelassadronslionnsel ulunisaeulaswadiomsbiensaldoutiunis
thwidnlaensaimvandluld ilensdemnumnenienisdearsaiua uazaiiu (Canale & Swain, 1980)
aaungliegreadmauiiennud 1Ay ueinginaainazlasaasnen 1w S1UTIAINNYNNI kazlATIasng
udnuaasanamsieasvesifouazgnandn ey emuedeuadilunislinim (fluency) uag
Anugnavlunsldn1w (accuracy) FaAnudAgviniu
UNUNEL58U (leamer roles)
USuLaruAUAIY (814l Richards & Rodgers, 1995) e5UN8UNUMNTBIELTEUATNMLT CLT El3uumag
U3nw1 (negotiator) M3tSeusiinanmsdsnumiselunguiiseu laes aeudananssy TiiSeulad
Temaviausaiudunguidn q esismnendnlunsih AanssunguiessifiFoutiomvaedaiuuay
i 39nmstvine 9 Aunissu



UNUIMYOIAg (teacher roles)

mﬁwmmﬁﬁ’]ﬁﬁu 3 UnUIY ABRALIUNTT (organizer,  facilitatormIgunaralun1sinfanssy
A US DU (quide) mumauuamammmq 9 LLauLU‘UN’J‘-ﬂ guAZHISEU (researcher, leamer) S8U3
NORNITUNISS HUTBITNITBULS Az AL uaﬂmﬂuummauwmwau 9 19U {WiAUS nw(counselor) H3nN13
ﬂ'ﬁzmuﬂ’liﬂqu (group process manager) AFANNLUINTTADULUUCLT Lﬂuﬂgmﬂu@uﬁlﬂa’muasmjﬂ
(less teacher centered) tiufengiiviifididiumsdnianssuiiensdeansuaslurasiitnGouiniansangas
nsggulvirngdlathomde i Fouaunsaldnmwiiensdeanslildmumneuazgndesmamanlsnsal
sSufunsidoudesineseninminuainsanialieinsal (grammar  competence) kazALAINIT
naduEeas (communicative competence) %aﬂ@:ﬁau

UnuUwesiensSeunsdeu (the role of instructional materials
nMsaouALL CLT Suduiideslddofivainvans mszdefiamnuddydenisFeu wuuujduiusvie
msSeusvuiniiouaznisiinldnsfientsdeans defidday 3 egne Alddwsunisaeunuuw CLT
Ié’l,m' e (text-based) 1u/Aanssu (task-based) vesw3a(realia)
o (text-based material) iuﬂ%wumiﬂLiaummumr}mamaamﬂaaqﬂumilﬁ&m/aaummm
LT Fsmseenuuud s auasiomunnsandsiute Tuniteseubense] eniaesns wuuSeu
AT azhifuuilnia (dil) vielassadne UssloadusnnuuuBsuiniu CLT axUszneulusedoyaly
SUAN 9 WU mMsdasmumsaliigeuansuvumassfvienansaug vieenaimuaiEes (theme) laziFou
uiiifanssuiioenuuutusniiter e liiBeudladesdu «
- Fofiduvedads (realia) CLT wunnsléfefiduressss (authentic material) wu theusznelaman
vifsdofunigunw unudl 1ushy

AanssunIsieunsaeu W CLT

Wiy uazuand (Nunan & Lamb, 1996) uagyiiu (Nunan, 1991) a5utednuaizianssy Msaeuny
w3 CLT éedl "Aenssumsaeu CLT Fefanssuiiiisadestunisldne ilensieansluaaunsaiase
vien1sldnmegnafinuving Aanssunisdeuny ww CLT WuRanssufiieafunseuiunis
LLaﬂLU?{Su%}a;ﬂa (information sharing) N15UfduuS (interaction)
CLT dnazgnisendn WuuwwiAn (approach) 1nni138aeu (method) i1z CLTEILNINWAIZNE1IEN
wuAnfinirag BavgumunnudoinisvesdSounarduandeuesiiou dnuneitugiuves CLT S8
1. LﬁumiﬁaiﬂmEf‘ﬁ?%amimumiﬂﬁé’uﬁuﬂmﬂ%’mmL{lmma(target language)
2. wiumslddeuanifomiliuvesss (authentic material)
3, Whuaiuznw ( language skil) WaENIEUIUNITISEUS (learning process)
0. daesulvEGouldtutszaunisnl Jadudeiiddyuoanssuiunadeudlututou @ Fewd
AUENAN9)
5. \Wousesywinnsssunwlusudsuiunsiseusaznsidneentoudsu

CLT fouwdnmentsdeuniwiitnnuenaniantuaniienddeunnsomasmiudumaives
ToapuluUile-ya audiolingualism (Savignon, 1982) AANIsUNISISEUNMTARUMINLUYY CLT dunnae
Jaluguianssunguidn wumsiSeuluusuile (co-operative learning) 11nN31M13Wa%u (Larsen-
Freeman, 1986) agndlsfimu CLT iReadeafufanssuynianssufidaaiuligizouldnwldlu
A01UN13I939



dalfiagn (Littlewood, 1981) laduunianssu CLT Wu 2 Aanssumdnde

1. Anssuiitenisdoans (functional communication activity) Aanssuiiiyasjs aneiflewanninue
manwitensdenumneiisuiulunisindedoans
2. fanssulgnedeassaludsnu (social interaction activity) Wun1saunuieiusie 10 ns
\BeunUULAYIIUARSUNU WaLYARAeUIrasuRanssy CLT oensls ilelvigi3ouanusaian
aanangn lunisldnwiitennsdeansls anwaauazdentiedn ( Scarcella & Oxford,
1992) iuouugndnnadedl
1. asthmmisaiuenieaFoudnlugduioulaeld unumansi (role play)msideuwuy
(simulation) wazAanssun1TwAUgnn (problem solving activity)
2. agldnenfifuanmads (authentic language) Wanndigawhitazifululy Aenwidusssumilsl
Tnwnfidauvaddiamsluduton widununildléiduioniousasuonioniou
3. AUATIMINEYBINTY (meaning) ilonsdeasiletelvitiniFeu Aananuvesyamie
AREI
4. aslvleniatinieunanimuianuazauAnLasiruaRdumvesinS ey

5. asnsrduuarduailiiniFoussunvusudienasyhaudungudn 1 iedalenaliinGouus
azaulvidldiuslufanssy
6. agoonuuvAanssudalemaliinGeulsldnulunsdearsldnseunquanssaugmenisldnim
fun1sdeans (communicative competence) Iﬁuﬂﬂﬁqm
nseenuUUAINTIUIoN15AeANS
1% (Bilash, 2000) IflausuuiAnlunisesnuuuianssuiiion1sdeans Seninniseenuuuianssuile
nsdeansnnanneivesdialy (Bilash's criteria for communicative activities -BCCA) ttatdutnaueilu
nsussidiudanssuiegldludutouth Aanssududufenssuilensdearsvideliinntionifiosla BCCA
Usenauluse 11 inasisedl
. AenssutiudaaSuntniiveane (functions of language) 3ol
. Aanssuduldlddeiiiuvesats (authentic material) v3od
 AanssutudelondliinGeuldldnrvifiensdemseganamadioda
 AanssutugslviinGeulfizouiesnsdu uenanddw wazudnlensaiviols
 AanssuiudalenalvgGounneuduismanasdilaviold
. ﬁaﬂisuﬁ?w,i‘]uﬁaﬂsimﬁdqLﬁ%ﬂﬁﬁgﬁauﬁmLLf’ﬁ]f,ymﬁ'%ahJ (problem solving activity)
 Aanssuiudufenssufleguuiiugruvesmsldnmuludinyszriuvdelsl
 AanssuiudalenaliinEoulduansnufanasimunfdiuimosinsuniel
. AansauiiudalenalvgBouldufduniusviolal (interactional activity)
10. Aanssu CLT fiddesiidnuaziilofizoulfiRuduinmaidsstom (low riskuaziineiaaonsdiogs
(high security) a¥seusiuleannnaianiaa
11. fanssutuaynauuaulanssdulvSeussnsaufanssumiels)
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nMsdeusuLUdasAoeyls finrunduinetisls
nsapuudeansidgniutuadausn luuaveudnniewazylsylugisd 1970 nsaounLL)
domaintuluglsy insglursnandinanifensndluedelu glsududiuaumnn auntuselsy
(Council of Europe) Feiinrmdndusosiaumdn gasmsaeuntilaeauuuitiumhiuazie
AN (functional national syllabusdesign) LitetaelviEenenanusalinuitaeslunisdoans lu
drwresaisnunieleud (Hymes) 1ldei1 anuansalunislénnwiiienisdeans (communicative
competencengfisauannsalunsufduriug vieusvedsassiniaiiudsny (social interaction) §4
ANAINTIIFuA YT dyTigafe Auaunsaiazye viewiladmaiieonalignmdnlieinsal
wfirmnesnganfuanwmsaiidme tugnuuld (Savignon, 1991)
MIEUNILUUERENS (Communicative Language Teaching - CLT) fiauunfnds L%amw”jwmmi
1390191 (linguistic knowledge) IN¥EN1901¥1 (language skill) waznwLiiedeans (Canale &
Swain, 1980 ; Widdowson, 1978). Alua Lazaliu (1980) Lazieinuau (Savignon, 1982) Towen
afUsznavvasauaInstlunsdeansly 4 esfusenou il
1. AuaInTaneeulieInsainIelaseasng (grammatical competence) MiN8A9AIININIAIUNIE
oA Aufifeduddn Tassairavesd Uszlon naenaunisaznauaznisesnides
2. ANUELNTaRUEIAN (sociolinguistic competence) nunefienslean uaglassasisuszloala
WINNZANRNUSUNTDIFIAY LU MIVBNY N15VBUAN NSINUfiAVLazTayan1a 9 wagnsld
Usgloads (udu
3. maenansalumslilasadunwidedernunesuniswa uasdeudiscourse competence) e
Awanssalunsidensgnindasiainsnm (grammatical form) Aumamsng (meaning) Tunisue
nazdeunuIULUY wazanunsaiLAna1aty
a. avwannselunislénaislunisdeannumung (strategic competence) manedis nsldinafiaiels
nsdndedeansUsrauanudisalaeiannzsdeanssumsyn sgmeiinaslunisioylsivivlnng
auwmﬁ?uﬁ?wq@mﬂmﬂﬁu wun1sldn1wviimalbody language) nsvenealagldmAnyiduwny
Aitiwadinlsioon Wus

suiuladn CLT Wldaziaelassadromshiensel uslunsasulassadimshensaldoatiunis
dmdnhensalmailUle enisdeanuvanevionsaeans Awa wazany (Canale & Swain, 1980)
asungliegreadmauiisnnud 1Ay ueinginaaiuazlasaasnen 1w S1UTIAINNYNNI kazlATIEsNg
wéremNaInIaNeNsAoans vesiiouargninta fatu mauadesuadlunisldniw (fluency) uay
Anugnaelunslin1w (accuracy) FaANudAgviniu
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(1) Information Gap

Skills Targeted : Listening comprehension, speaking, asking and answering questions
Student Grouping: pairs

Materials: a variety of pictures or photographs
Procedure

1. Arrange students in pairs. Each pair will have Student A and Student B.

2. Student A and Student B should not be able to see each other’s materials, but they
must sit close enough to talk to each other. They may sit across from each other
with a barrier separating them, or they may sit back-to-back.

3. Give Student A a photograph. Give Student B a blank piece of paper and a pencil.

4. Student A will describe his/her drawing to Student B. Student B will replicate the
drawing based on Student A’s descriptions.

5. Student B may ask specific questions for Student A to answer.

6. When Student B is finished drawing, Student A and Student B will switch places.
Student B will receive a photograph to describe and Student A will draw based on
what Student B says.

7. At the conclusion of the activity, each of the pairs will compare the drawings and
photographs. They will discuss how the images are similar and how they are
different.

Adaptations
« Vary the images according to the learning goals. To
practice giving and receiving directions, students can
describe places on a map. To practice communicating
about time, students can each have a different train
schedule and tell their partners certain arrival and
departure times.

» Students can bring their own photographs to use,

= Write out the vocabulary and sentence stems for students to use in their questions and
descriptions.

« Beginning-level students can work in groups of 34 so that they can help each other describe the
pictures. These students can also be paired with more advanced-level students and only answer
questions in short phrases rather than produce new sentences,

+ Advanced-level students can be given more complex, detailed pictures possibly from a magazine

e AL AR AL b e e e e e e e e e e e e e

M L e L L o N L Ty

to describe.

Example
«  See http://www youtube com/watch?v=KjyC-QlkznCfor a video example on Youtube.

B e e B e e
e
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Communicative Language Teaching (CLT) Principles

See — Don’t See

Direction: During or after observing a lesson, tick the actions that you see performed.
Principle 1. Effective Communication with accuracy and fluency evident
[ ] student-to-student conversations in English
[ ] Dialogues practiced with repetition of key phrases or vocabulary
[ ] Realistic context or topics for communication practice
Principle 2. Risk-talking behavior in cooperative groups
[ ] student attempts to talk in English (even if incorrect or mixed with native language)
] Groups of students share a task assigned by the teacher
[ ] Al students in groups or pairs contribute by speaking or listening.
Principle 3. Language connected to meaning and context
[ ] Real things used during the lesson to connect language to meaning
[ ] Gestures or movement used to connect language to meaning
] Images or pictures used to connect language to meaning
[ ] Games or activities connected to learning new language
Principle 4. Critical-thinking skills used in the lesson
[ ] Students try to solve problems during the lesson
[ ] Questions that the teacher poses challenge students to think
[ ] Questions require extended answers (e.g., more than “yes/no”)

What did you see in the lesson that you thought was effective?

What did you see in the lesson that you thought could be improve?

What from the lesson do you think you will try in your class?
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Speak Up!: A Teacher's Guide to Communicative Oral Language Activities

Rally Robin

SkillsTargeted: listening comprehension, brainstorming, group discussion
Student Grouping: small groups of 3-5
Procedure
1. Divide students into small groups.
2. Have each group number themselves from one to four (student one, student two, student three,
student four)—optional step
3, Tell students that student one in each group will speak, then student two, student three, and
student four.
Remind students to listen to each other.
Provide groups with a discussion topic related to the learning theme and language objective.
Monitor groups

Adaptations

*  Pre-teach vocabulary and sentence structures that
students will need to participate in the activity.

*  Beginning-level students can use single words or phrases,
while more advanced students can be required to tell
more details.

* Challenge groups to continue to rotate and share related
to the discussion topic.

»  Groups can make a list of ideas that they generate to share
with the whole class later.

Example
¢ Discussion topics might include:
o Examine a picture or photograph. Tell one word or phrase to describe it. (practice with
descriptions or adjectives)
Finish this sentence: Last week | (practice with past tense verbs)
Ask a question using the word (practice with question structure and/or
particular vocabulary words)
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Communicative Language Teaching (CLT) Principles

See — Don’t See

Direction: During or after observing a lesson, tick the actions that you see performed.
Principle 1. Effective Communication with accuracy and fluency evident
[] student-to-student conversations in English
[ ] Dialogues practiced with repetition of key phrases or vocabulary
[ ] Realistic context or topics for communication practice
Principle 2. Risk-talking behavior in cooperative groups
[ ] student attempts to talk in English (even if incorrect or mixed with native language)
[ ] Groups of students share a task assigned by the teacher
[ ] Al students in groups or pairs contribute by speaking or listening.
Principle 3. Language connected to meaning and context
[] Real things used during the lesson to connect language to meaning
[ ] Gestures or movement used to connect language to meaning
[ 1 Images or pictures used to connect language to meaning
[ ] Games or activities connected to learning new language
Principle 4. Critical-thinking skills used in the lesson
[ ] Students try to solve problems during the lesson
[ ] Questions that the teacher poses challenge students to think
[ ] Questions require extended answers (e.g., more than “yes/no”)

What did you see in the lesson that you thought was effective?

What did you see in the lesson that you thought could be improve?

What from the lesson do you think you will try in your class?
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Speak Up!: A Teacher's Guide to Communicative Oral Language Activities

Think, Pair, Share

SkillsTargeted: group discussion, collaborative work
Student Grouping: pairs and groups of 4
Procedure
1. Ask students an open-ended question that requires students to think. This means that the
question is more than a yes/no question.
2. Students think on individually about their response to the question. They do not talk to anyone

yet.
3. After a few minutes, students pair with 1 other person and talk about their responses to the
question.

4. Then, after student pairs talk, each pair shares with another pair. This means that groups of 4
students will be sharing their ideas.
5. Finally, students can share their responses in a whole group.

Adaptations
*  During the think time, students can write their ideas on paper.
This will help students who are stronger writers than speakers.
*  During the share time, students can share what their partner said.
This will encourage students to listen and pay attention to their
partner,

*  Vary the student pairs and groupings so that students can work
with different peers.

At the conclusion of the activity, ask groups to self-assess their
process and discussion.

Exampie
See http://www.readingrockets.org/strategies/think-pair-
sharefor a video example on Reading Rockets website.




Think, pairs, share

What’ s your favorite fruit?

You

A friend on your left hand side. A friend on your right hand side.

16
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Communicative Language Teaching (CLT) Principles

See — Don’t See

Direction: During or after observing a lesson, tick the actions that you see performed.
Principle 1. Effective Communication with accuracy and fluency evident
[] student-to-student conversations in English
[ ] Dialogues practiced with repetition of key phrases or vocabulary
[ ] Realistic context or topics for communication practice
Principle 2. Risk-talking behavior in cooperative groups
[ ] student attempts to talk in English (even if incorrect or mixed with native language)
] Groups of students share a task assigned by the teacher
[ ] Al students in groups or pairs contribute by speaking or listening.
Principle 3. Language connected to meaning and context
[] Real things used during the lesson to connect language to meaning
[ ] Gestures or movement used to connect language to meaning
] Images or pictures used to connect language to meaning
[ ] Games or activities connected to learning new language
Principle 4. Critical-thinking skills used in the lesson
[ ] Students try to solve problems during the lesson
[ ] Questions that the teacher poses challenge students to think
[ ] Questions require extended answers (e.g., more than “yes/no”)

What did you see in the lesson that you thought was effective?

What did you see in the lesson that you thought could be improve?

What from the lesson do you think you will try in your class?
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Speak Upl: A Teacher's Guide to Communicative Oral Language Activities

Line Up

Skills Targeted: listening comprehension, group consensus, sequencing
Student Grouping: whole class or small groups

Materials: events in chronological order, each cut out on a separate piece of paper
Procedure

1. Think of a topic that includes multiple events in chronological order. This might be a familiar

story that you recently read with the class, a time period in history, or a topic that is personally
relevant to students (e.g., their birthdays).

Give each student an event from this topic. For large classes, split the students into multiple
groups.

Students work together to arrange themselves in the correct chronological order by talking with
each other.

Once students agree that they are in the correct order, they can check to make sure they are
correct by describing their events in the order that they lined up. If the events are part of a
story, then they group will be retelling the story with each student telling a different event.

Adaptations

Give students sentence stems or key vocabulary to use
as they are talking about the order in which they will
line up.

To practice with sequence words, instruct students to
use sequence terms (e.g., first, then, next, finally) when
retelling the event as a whole group.

For beginning-level students, add images on the event description.

Use this activity as a way to form student groups. Once students are lined up in the correct
order, divide the line into sections for student groups.

Examples

Example topics include
o events from a story
names of famous people in history, such as prime ministers
directions for making artwork
steps in the process for a science experiment
student birthdays '

o O O ©O
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Communicative Language Teaching (CLT) Principles

See — Don’t See

Direction: During or after observing a lesson, tick the actions that you see performed.
Principle 1. Effective Communication with accuracy and fluency evident
[ ] Student-to-student conversations in English
[ ] Dialogues practiced with repetition of key phrases or vocabulary
[ ] Realistic context or topics for communication practice
Principle 2. Risk-talking behavior in cooperative groups
[ ] student attempts to talk in English (even if incorrect or mixed with native language)
[ ] Groups of students share a task assigned by the teacher
[ ] Al students in groups or pairs contribute by speaking or listening.
Principle 3. Language connected to meaning and context
[ ] Real things used during the lesson to connect language to meaning
[ ] Gestures or movement used to connect language to meaning
[ 1 Images or pictures used to connect language to meaning
[ ] Games or activities connected to learning new language
Principle 4. Critical-thinking skills used in the lesson
[ ] Students try to solve problems during the lesson
[ ] Questions that the teacher poses challenge students to think
[ ] Questions require extended answers (e.g., more than “yes/no”)

What did you see in the lesson that you thought was effective?

What did you see in the lesson that you thought could be improve?

What from the lesson do you think you will try in your class?




Speak Upl: A Teacher’s Guide to Communicative Oral Language Activities

Inside-Outside Circle (or Concentric Circles)

SkillsTargeted: listening comprehension, brainstorming, pair discussion, oral fluency
Student Grouping: whole group and pairs

Procedure

1. Ask students to form two large circles. One circle is inside the other circle. In a large class,
students might form two or three sets of concentric circles.

2. Each student in the inside circle should face one student in the outside circle. If there is an odd
number of students, two students in one circle can face the other.

3. Tell students that those in the outer circle will begin talking. Students in the inner circle will
listen.

4. Tell students how much time they will have to talk and then signal when the time limit is
reached (e.g., by blowing a whistle or clapping hands)

5. Ask students in the outer circle to begin talking about a particular topic. At the end of the time
limit, give the signal to stop students.

20

6. Students in the inner circle rotate to one person to the left.
Then, students in the inner circle will talk about the same
topic to their new partner.

7. Continue repeating the process to provide opportunities for
repetition.

8. Monitor students hy watching and listening and students
take turns listening and speaking.

9. Atthe conclusion of the activity, students can share what

they heard their partners to tell them.
Example

*  Discussion topics might include:

o Tell about what you like to do in your free time. (Use simple, present tense verbs.)

o Describe your perfect vacation or holiday. Where would you go? What would you do?
(Practice constructions and vocabulary related to travel. Use the modals would and
will.)

o Read a simple story before moving to the circles. Then retell the story to your partner.
(Build language skills, reinforce comprehension of story.)
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Communicative Language Teaching (CLT) Principles

See — Don’t See

Direction: During or after observing a lesson, tick the actions that you see performed.
Principle 1. Effective Communication with accuracy and fluency evident
[ ] Student-to-student conversations in English
[ ] Dialogues practiced with repetition of key phrases or vocabulary
[ ] Realistic context or topics for communication practice
Principle 2. Risk-talking behavior in cooperative groups
[ ] student attempts to talk in English (even if incorrect or mixed with native language)
[ ] Groups of students share a task assigned by the teacher
[ ] Al students in groups or pairs contribute by speaking or listening.
Principle 3. Language connected to meaning and context
[ ] Real things used during the lesson to connect language to meaning
[ ] Gestures or movement used to connect language to meaning
[ 1 Images or pictures used to connect language to meaning
[ ] Games or activities connected to learning new language
Principle 4. Critical-thinking skills used in the lesson
[ ] Students try to solve problems during the lesson
[ ] Questions that the teacher poses challenge students to think
[ ] Questions require extended answers (e.g., more than “yes/no”)

What did you see in the lesson that you thought was effective?

What did you see in the lesson that you thought could be improve?

What from the lesson do you think you will try in your class?




Interviewee & Interviewer

Topic : Ask a friend to get his/her personal information.

Hello. MY NAME IS c..vieie ettt st eer e et sre e srens .
1. What's your name? = MY NamME iS ....cccceveeeeeeeeieeeente et
2. Howoldare you? =1'Muiiiiiiececeeeeee e, years old.
3. When is your birthday? = It'S 0N ..cceevvveeceee e S
4. What school are you from? = I'm from ......cccoeevvvireccene e,

5. What sport do you like? =1 like to play volleyball.
6. What do you want to be when you grow up?

=|lwanttobea ... when | grow up.

Report : Greeting : Good morning. My NAME iS......ccccceeveeeieeceesieceesieee e e eeaeaes
| would like to introduce my friend to you.

This is my friend.

HEE/ HiS NMAMIE ISt ettt ettt e et et e st st eeaaes st s sseseeesaenseessesreensaens
She/ He is....cveeeeeeeeeiececve. years old.

He/ She is from Ban ...ttt s school.
Her/ His favourite SPOItisS ...coceieiieeicriericeiee ettt es vt
And she/ he wantstobe a ......ccceevvvereeeecnenee when she/ he grow up.

Leave taking : Thank you very much for your attention. Good bye.
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Communicative Language Teaching (CLT) Principles

See — Don’t See

Direction: During or after observing a lesson, tick the actions that you see performed.
Principle 1. Effective Communication with accuracy and fluency evident
[ ] Student-to-student conversations in English
[ ] Dialogues practiced with repetition of key phrases or vocabulary
[ ] Realistic context or topics for communication practice
Principle 2. Risk-talking behavior in cooperative groups
[ ] student attempts to talk in English (even if incorrect or mixed with native language)
[ ] Groups of students share a task assigned by the teacher
[ ] Al students in groups or pairs contribute by speaking or listening.
Principle 3. Language connected to meaning and context
[ ] Real things used during the lesson to connect language to meaning
[ ] Gestures or movement used to connect language to meaning
[ 1 Images or pictures used to connect language to meaning
[ ] Games or activities connected to learning new language
Principle 4. Critical-thinking skills used in the lesson
[ ] Students try to solve problems during the lesson
[ ] Questions that the teacher poses challenge students to think
[ ] Questions require extended answers (e.g., more than “yes/no”)

What did you see in the lesson that you thought was effective?

What did you see in the lesson that you thought could be improve?

What from the lesson do you think you will try in your class?




Find someone who can...............

Can you ride a bicycle?

“No, | cannot.”

Ride a bicycle

Play football

Fly a kite

Swim 100 meters

Speak English

Dance Thai dance

Speak Chinese

Play guitar

Play volleyball

Make Som Tum

Make spaghetti
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Communicative Language Teaching (CLT) Principles

See — Don’t See

Direction: During or after observing a lesson, tick the actions that you see performed.
Principle 1. Effective Communication with accuracy and fluency evident
[ ] Student-to-student conversations in English
[ ] Dialogues practiced with repetition of key phrases or vocabulary
[ ] Realistic context or topics for communication practice
Principle 2. Risk-talking behavior in cooperative groups
[ ] student attempts to talk in English (even if incorrect or mixed with native language)
[ ] Groups of students share a task assigned by the teacher
[ ] Al students in groups or pairs contribute by speaking or listening.
Principle 3. Language connected to meaning and context
[ ] Real things used during the lesson to connect language to meaning
[] Gestures or movement used to connect language to meaning
[ 1 Images or pictures used to connect language to meaning
[ ] Games or activities connected to learning new language
Principle 4. Critical-thinking skills used in the lesson
[ ] Students try to solve problems during the lesson
[ ] Questions that the teacher poses challenge students to think
[ ] Questions require extended answers (e.g., more than “yes/no”)

What did you see in the lesson that you thought was effective?

What did you see in the lesson that you thought could be improve?

What from the lesson do you think you will try in your class?
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Speak Upl: A Teacher's Guide to Communicative Oral Language Activities

Surveys

SkillsTargeted: listening comprehension, pair discussion, asking and answering questions
Student Grouping: whole class and pairs

Materials: different questions related to a theme; survey results recording paper (optional)
Procedure

1.

Develop a set of open-ended questions on a topic related to the learning theme. For instance,
the questions might include the same grammatical structures or vocabulary from the unit.

2. Distribute to students a list of 2-3 questions. Each student should have a different set of
questions. (For large class sizes students might work in large groups, such as 4 groups of 10
students each)

3. Students ask their questions to as many different peers as they can. They may need to move
around the classroom to do this. All students should be both asking their questions and
answering their peers’ questions.

4. Asstudents listen to the response, they record each peer’s name and his or her response.

5. After students have interviewed multiple peers, students can summarize and share their
responses to the class.

Adaptations

* Provide written sentence stems for students to ask the survey questions (e.g., I am taking a
survey on___. May | ask you a few questions?) |

* Provide students with a “survey results” worksheet in which they write the names and
responses of the students they surveyed.

*  For beginning-level students, develop questions that have yes/no responses. Instead of
recording the response of each peer, students can make a 2-column chart listing the names of
students who answered yes and no.

* Students can all ask the same questions of each other. Make sure the questions will elicit a
unique open-ended response from each student (e.g., for a unit on family, students might ask
how many people live in your house? What job does your mother/father do? What do you do at
your house on the weekend)

* Forintermediate and advanced-level students, require students to add tell me about it after
asking the survey question to elicit more language.

¢ Students can share survey results various ways. For instance, they can share a few example
responses through an informal class conversation or they can write a summary paragraph. To
integrate math skills, students can create a chart illustrating the results.

Examples

Example survey questions that focus on a grammatical structure include:
o Ifyouwere ___, what would you do? (practice with hypothetical language & modals)
o Which __isyour favorite? (practice with superlatives)
0 What should (name of person) do? (practice with the modal should)

See http://bogglesworldesl.com/surveys.htm for more examples of surveys and templates.
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Communicative Language Teaching (CLT) Principles

See — Don’t See

Direction: During or after observing a lesson, tick the actions that you see performed.
Principle 1. Effective Communication with accuracy and fluency evident
[ ] Student-to-student conversations in English
[ ] Dialogues practiced with repetition of key phrases or vocabulary
[ ] Realistic context or topics for communication practice
Principle 2. Risk-talking behavior in cooperative groups
[ ] student attempts to talk in English (even if incorrect or mixed with native language)
[ ] Groups of students share a task assigned by the teacher
[ ] Al students in groups or pairs contribute by speaking or listening.
Principle 3. Language connected to meaning and context
[ ] Real things used during the lesson to connect language to meaning
[ ] Gestures or movement used to connect language to meaning
[ 1 Images or pictures used to connect language to meaning
[ ] Games or activities connected to learning new language
Principle 4. Critical-thinking skills used in the lesson
[ ] Students try to solve problems during the lesson
[ ] Questions that the teacher poses challenge students to think
[ ] Questions require extended answers (e.g., more than “yes/no”)

What did you see in the lesson that you thought was effective?

What did you see in the lesson that you thought could be improve?

What from the lesson do you think you will try in your class?




10.

11.

“ Short Conversations \

What time do you get to school?

| get to school at 7 o’clock.

How do you get to school?

| get to school by bus.

Can you tell me the name of your school director?

Yes, | can. His name is Supachai Chumchai.

What are you going to do tomorrow?

| am going to present my group work.

How many teachers are there in your school?

There are 18 teachers in my school.

Who is your English teacher?
Mr. John.

How often do you go to the library?

Three day a week.

What was the best thing you did at school?

| learned new thing with my teachers and friends.

What class rules did your teacher say are important?

Be polite.

Who did you enjoy talking with the most?
Ginny did.

What time do you quiz the class?

| quiz the class at 2 o’clock.

28



12.

13.

14.

15.

16.

17.

18.

19.

20.

21.

22.

What class are you going to study?

English class.

Have you seen Kru Noom?

Yes, | have. / No, | haven’t.

What time is it now?

It’s 10.30 in the morning.

What kind of book do you like to read?

Cartoon book. / | like to read cartoon book.

Who is the janitor?

The janitor is uncle Somsak.

Did you brush your teeth yet?
Yes | did. / No, | didn’t.

How many students are there in your class?

There are 20 students in my class.

How many boy students in your class?

There are 10 boy students in my class.

How many girl students in your class?

There are 10 girl students in my class.

How many teachers are there in your school?

There are 12 teachers in my school.

Where have you been?

| have been the toilet.

29



23.

24,

25.

26.

27.

28.

29.

30.

31.

32.

33.

30

What sport can you play?

| can play table tennis and football.

Did you close the door?
Yes, | did, / No, | didn’t.

Did you turn off the electric fan?
Yes, | did, / No, | didn’t.

Can | borrow your pen?

Yes, of course. / No, I’'m sorry. | don’t have one.

How do you spell your real name in Thai?
A-3-b-71-W

How much homework do you have today?

| have only Thai homework.

Why didn’t you do your homework?

Because | go to bed late. | forgot it.

Have you got lots of fun?

Yes, | have got lots of fun.

Who is absent today?
Pichit is absent.

What food do you like to eat?

| like to eat Chinese noodle with Num Ngiao.

What are you going to do after school?

| am going to do my homework and play badminton with my friends.



34.

35.

36.

37.

38.

39.

40.

41.

42.

43.

31

Are you allowed to eat in the classrooms?

No, | am not.

Did you belong to any clubs in school?

Yes, | did. My club was sport club.

Do you carry a dictionary to your English classes?
Yes, | do.

How long does it take you to get to school?

[t’s about 10 minutes.

What do you think of our cafeteria?

It is clean food and good taste.

What time does your first class begin?

My first class begins at 9 o’clock.

What's your favorite subject?

My favorite subject is English.

Who do you like to sit with in your classroom?

| like to sit with Mali in my classroom.

Do you ever skip class?
No, | don’t.

What do you like best about your school?
| like to read books in library because | can get a lot of knowledge.

It’s beautiful and clean building with good environment.



p;pp&hLnbr}plrtu’-rbbbbbtbbrptppppppppp;pp..,,.,,,,PF*,+'*,.‘,P,,.,.,,,,,.,.;,.,..,rpppppppubrr)trrbbbbbrfhhbrrrb++ibﬁbrhk*bi*b*rﬁ

ettt e L LT O O W A O S O o G A S S A A W B S ey -

(2) Four Corners

SkillsTargeted: critical thinking, listening comprehension, speaking,
supporting an opinion

Student Grouping: whole class or small groups

Procedure

1. Ask whole class an opinion-type question related to the learning theme. The
guestion shogld be one that will elicit strong feelings and can have multiple
answers,

2. Students move to the corner of the room that matches their response to the
question: strongly agree, agree, disagree, strongly disagree.

3. Each corner group talks together to agree on a list of reasons why they agreed or
disagreed to the question. They might write this list on a piece of chart paper to
display.

4. Aspokesperson from each group explains the reasons for agreeing and disagreeing
to the whole class.

5. If students are convinced by another group’s
explanation and change their mind about how they
would respond to the question, they can move to

groups.

Adaptations =0 G e
«  Vary questions for the activity to match the unit AACE e L
topic. e Lo

I

¢

« Provide sentence stems for beginning-level
students with the structure you expect them to use (e.g., | agree with this
statement because or in my opinion, I think ).

= After practicing the activity several times, students can think of their own
questions to ask. They will be challenged to ask questions with more than one
correct response.

Example
See http://www youtube.com/watch?v=igOGmKNSELIfor a 3-minute video
example on YouTube.

32

AABEARLAL AR AAARAL AL LA AAbAMAA AR lARblbddibbadbbdbid bbb lbbhbbbdba bl badd s ibbibbibitbbibbbosbbabbbinsinan



33

Communicative Language Teaching (CLT) Principles

See — Don’t See

Direction: During or after observing a lesson, tick the actions that you see performed.
Principle 1. Effective Communication with accuracy and fluency evident
[ ] Student-to-student conversations in English
[ ] Dialogues practiced with repetition of key phrases or vocabulary
[ ] Realistic context or topics for communication practice
Principle 2. Risk-talking behavior in cooperative groups
[ ] student attempts to talk in English (even if incorrect or mixed with native language)
[ ] Groups of students share a task assigned by the teacher
[ ] Al students in groups or pairs contribute by speaking or listening.
Principle 3. Language connected to meaning and context
[ ] Real things used during the lesson to connect language to meaning
[ ] Gestures or movement used to connect language to meaning
] Images or pictures used to connect language to meaning
[ ] Games or activities connected to learning new language
Principle 4. Critical-thinking skills used in the lesson
[ ] Students try to solve problems during the lesson
[ ] Questions that the teacher poses challenge students to think
[ ] Questions require extended answers (e.g., more than “yes/no”)

What did you see in the lesson that you thought was effective?

What did you see in the lesson that you thought could be improve?

What from the lesson do you think you will try in your class?
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~ (4) Numbered Heads Together

SkillsTargeted: listening comprehension, group discussion and consensus
Student Grouping: small groups of 4

Procedure

1. Arrange students into groups of four.

. Give each student in each group a number from 1-4. (Note: if a group has only 3
people, one student can have two numbers; if a group has 5 people, two students
can take turns as one number)

3. Pose a question to the class related to the unit theme or topic.

Members of each group gather to agree on an answer, They “put their heads

together.” As needed, group members may refer to texts or other sources

3. Call out a number to designate which student will respond for each group.

. Students with this number give their group'’s answer to the whole class. They may
do this orally, on a white board, or on a piece of paper. As needed, as students to

extend their responses by asking questions such as why? Or tell me more about
that.

7. Give feedback as appropriate on general problems or issues that multiple students

encountered. Avoid singling out specific students.

8. Repeat the process: pose a new question, give students time to discuss in groups,
and then call on a different number to respond.

9. Then, the group roles reverse: the second group tells their stories and the first

group listens and asks questions, %

el D L T

Adaptations .

» Vary the kinds of questions you pose. You may introduce the activity with fact-based questions
that have one correct response. Once students are comfortable talking in their groups, ask
questions with multiple correct responses to incite group discussion,

» Provide sentence stems for beginning-level students demonstrating the language they should
use when responding.

» Strategically assign students numbers 1-4 so that all the students with the same number are
approximately the same language level. This will allow you to tailor the questions to the levels of
the students.

+ At the conclusion of the activity, ask groups to self-assess their process and discussion.

e T T L e e L
L o o L L T o e bl L LD L L L S S S S ey e e e e e e e
Fara———

Example
See http://www.youtube com/watch?v=vBuY542BIUwWS list=PLELIGW2-
vod AxnjwlAUccgsbF ptsKAGdIK for a video example on YouTube,

[ T T T a———
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Communicative Language Teaching (CLT) Principles

See — Don’t See

Direction: During or after observing a lesson, tick the actions that you see performed.
Principle 1. Effective Communication with accuracy and fluency evident
[] Student-to-student conversations in English
[ ] Dialogues practiced with repetition of key phrases or vocabulary
[ ] Realistic context or topics for communication practice
Principle 2. Risk-talking behavior in cooperative groups
[ ] student attempts to talk in English (even if incorrect or mixed with native language)
] Groups of students share a task assigned by the teacher
[ ] Al students in groups or pairs contribute by speaking or listening.
Principle 3. Language connected to meaning and context
[ ] Real things used during the lesson to connect language to meaning
[ ] Gestures or movement used to connect language to meaning
[] Images or pictures used to connect language to meaning
[ ] Games or activities connected to learning new language
Principle 4. Critical-thinking skills used in the lesson
[ ] Students try to solve problems during the lesson
[ ] Questions that the teacher poses challenge students to think
[ ] Questions require extended answers (e.g., more than “yes/no”)

What did you see in the lesson that you thought was effective?

What did you see in the lesson that you thought could be improve?

What from the lesson do you think you will try in your class?
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(11) Songs in Groups

Skills Targeted: listening comprehension, pair discussion, fluency, learning strategies
Student Grouping: small groups

Materials: music to accompany songs (optional); written text of song lyrics
Procedure

1,

2.
3.
4,

Adaptations

Select a song related to the learning theme. The song should include vocabulary
and/or grammatical structures that you are targeting for instruction.

Model singing the song for the students and/or have students listen to a recording.
Sing the song chorally with students multiple times.

Divide students into small groups (3-5 students). Give each group a section of the
song.

. Students talk together in groups develop gestures or body movements to

accompany their part of the song. The gestures should be related to the meaning
of the words or phrases in the songs.

Students share their gestures with the class. Practice singing the song again using
the gestures that students created. As appropriate, use props or items to
accompany the gestures or to help reinforce vocabulary.

Sing the songs periodically throughout the school year to improve fluency and
reinforce new vocabulary.

As students share their gestures, record symbols that represent each movement. These symbaols can be
used as mnemonic [memory) aids. Another option is to take photographs of students performing each
gesture and then post the photographs next to the matching song section.

For large classes, multiple different groups can become an expert on the same section of the song.
Groups can compare their gestures and talk about why they selected particular gestures,

For beginning-level students, create the gestures first and teach them to students rather than asking
students to create their own gestures. After practicing with these gestures, they might develop their
own. :

As an extension activity to reinforce listening comprehension, students can draw pictures to illustrate the
song sections. If the song has a narrative sequence (i.e,, the sang tells a story), then students can cut out
their illustrations and sequence them to match the song.

As an extension activity to elicit creative language use, students can add or change their own line or
section of the song. Beginning-level students might replace specific words, while more advanced students
can create a new section.

AAAAAAAARBLAAARAARAAAL M LARALALARAA At ibbhalibdd bbbl idibhbidddbbddidbdabbdidbbddbdbdibbbbisdbibbbdbidbnban
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Communicative Language Teaching (CLT) Principles

See — Don’t See

Direction: During or after observing a lesson, tick the actions that you see performed.
Principle 1. Effective Communication with accuracy and fluency evident
[] Student-to-student conversations in English
[ ] Dialogues practiced with repetition of key phrases or vocabulary
[ ] Realistic context or topics for communication practice
Principle 2. Risk-talking behavior in cooperative groups
[ ] student attempts to talk in English (even if incorrect or mixed with native language)
] Groups of students share a task assigned by the teacher
[ ] Al students in groups or pairs contribute by speaking or listening.
Principle 3. Language connected to meaning and context
[ ] Real things used during the lesson to connect language to meaning
[ ] Gestures or movement used to connect language to meaning
[] Images or pictures used to connect language to meaning
[ ] Games or activities connected to learning new language
Principle 4. Critical-thinking skills used in the lesson
[ ] Students try to solve problems during the lesson
[ ] Questions that the teacher poses challenge students to think
[ ] Questions require extended answers (e.g., more than “yes/no”)

What did you see in the lesson that you thought was effective?

What did you see in the lesson that you thought could be improve?

What from the lesson do you think you will try in your class?
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(9) Concept Sort

SkillsTargeted: pair discussion, critical thinking, giving justification

Student Grouping : pairs or small groups of 3-5

Materials : vocabulary words written on separate index cards or small pieces
of paper

Procedure

1.

Prepare a list of 10-20 vocabulary words related to the learning theme. Write each
word on a separate piece of paper or index card.

2. Arrange students into pairs or small groups of 3-5.

3. Tell students the categories of the words that they will sort.

4. Give a time limit for student groups to sort the words. They will physically move
the words into different groups or columns.

5. Ask students to explain to each other why they decided to sort the words as they
did.

Adaptations

« Students can complete an “open sort,” in which they determine the categories.
There may be several correct ways to categorize the words.

+ Another variation is “list-group-label.” In this activity, students brainstorm a list of
words related to a topic, then group them by similarities, and finally label each
group with a descriptive phrase.

+ Beginning-level students can sort pictures with labels to remforce the vocabulary.

» Students can sort words by phonetic or spelling patterns rather than by meaning
(e.g., categorize two-syllable words and one-syllable words; or categorize past
tense verbs that end with the sounds d, -ed, or t.

Example

®

See http://www.readingrockets.org/strategies/concept sort for an example of
concept sort using science vocabulary.

See http://www.readingrockets. orgfstralemesfl:st group label for an example
explanation and video of list-group-label, an extended variation of concept sort.
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Hello.  lvinmeyaraiislifuinevisornanlaning
(V19 Hi. wag Hello. anunsaldlanniian)

Good morning.  lvinmeuaiaftiumneWwdn (19189AU - eei)
Good  afternoon. lvinmeadaniuneuuie (setu - 6 lusdu)
Good evening. MvnmeaiaRfuneudu - 1gafy

%39 How do you do?  @&iam (Usgleailonalglunisyinmeniy

1

=4

ntgunle winasldnuyanandalasanduunne)

9 9

A19INdYU  DnredeswmausunaneInglan lnadanldailanle

1'% o/

2. dunnlanun

A : Nice to meet you .

B : Nice to meet you, too . T iuiieulu

A : Nice to see you .

U

B : Nice to see you , too . TgiuowmNSINAL
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A : How are you ?

B : I’m fine, thank you. And you ?

“300U 1’'m very well. I’m happy. I’'m O.K.
I’m good. I’m hunery. I’m hot.
I’m tired. So So. (L%ﬁ’muﬁaﬁmaum) I’m not fine.

wnldduraiu not latae)

\Wevniadnlvinungee
@ 1. Greeting
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> Nice to meet you. ~

» Please to meet you.
» Glad to meet you. = Budildnwuna (nuasausn)
> A pleasure to meet you.

fnunuluasasoly Tmuasuan meet WU see’ 1y

1
1%

A : Nice to see you. guplanuam (wumasssialy )

1
1%

B : Nicetoseeyou,too.  Buailanuamguiediu

soluilunguainanvinmeaiunndguuzaiu |

How are you ? )
How are you today ?

Are you all right ?

Are you OK? >LfJuasJ'mliﬁ”N

How do you feel ? STARLISH

What’s the matter with you ?
_/

mnauvasiaNnguillaunduuseluiue e

**I'm fine .Thank you. TN
*%* Fine. Thanks.

** Just fine. Thank you.

X Very well. Thank you. dUN8nA —
*’'m splendid. Thanks.  I’'m excellent . >°UEJ°U¢]§L1

*m all right. Thanks.
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** 'm OK. Thanks. I'm good. Thank you.
o ¥ 1 1 al <6 ¥ o gj 1 o\ v
WNLTINDINTToUNINAINUEUEA N AlUdWIEU)31 And you ? Ale

® 'm not fine. )
® I'm not well. Suslylaueneudioduiui
® I'm not comfortable. >
® 'm not fine.
%3 I’'m not so good.

2

i< /} ) - \l { Understand ? Baby

26
[
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2. Leave Taking M -
-

va w T i
[mélfuﬂﬁn,t,m J , 2
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%

nsnanandunisldniwiieuisenuaz Tausssuludiay
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Tawndurusalul

lunsdinananiulunnaniunisel

® Good-bye.
® Bye , Bye. } a1nou
® Bye, see you.

°

Goodbye , see you again. anouLaINUAUDN

® Goodbye, see you later.

U

Tunsaliadunau Uy F9nsInUNIBNeI1 « sIm3adan «



® Good night.

® Sleep well.

® Good dream.

. MaURUAUY

hODN

a o
RIS

Goodbye, see you soon.

ANNDULAINUNUDNUY

Na Lampang . P .
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NANGAINANTIN Morning Talk

ASIN 2

=)

nanssuyail 1

a

Idnarinmenuiiioukarainiglulsaseuiianaanimauteyandsanitnge

a a d:l'lly o 4

A BuAnlawuiy wazaunnd-gulauds

Tananly

AN1150N817 NNANENE

Useleanluaiy

Where are you going?

I’m going to see Kun Kru...........
I’m going to the toilet.
I’m going to the canteen.

I’m going to the classroom.

~<__ > What are you doing?

I’m playing.

I’m eating.

I’m talking. I’m writing.

I’'m working. I’m readine.



nanssuyad 2

Tonaild n

Ignarinmeiuiineunazazlsaseudy  Wefen1msTudeya
v v o ¢

RNt euaNsanNa Ainmeadas  Buanldwuiu waserunnd-gula

1’4
bbal "

Useleanluany

What is your name? :
My name is..............

Wyour school nD
@oot name is ...... .

I’m going to have a meeting.
I’m going to see Kun Kru .............
I’m going to the toilet.

I’m going to drink water.
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: Hello.

: Hello. Nice to see you .
: Nice to see you, too.

: How are you ?

: I’m happy , thank you . And you ?

@ > W > W >

- 1’m fine .

PRV RVRVRVRVRVRY PRV R R RVRYS

: What is your name ?
My name is ....ccoeeeee. .

: What is your nickname ?

o > W >

: My nickname is ......cccoeee.... :

RVRVRVEVEYS EVRVRVEVEVRVRVRVRYS

: What is your last name ?
: My last name is .o

: How old are you ?

o > W >

M years old .

: What is your school name ?

: My school name is ... )
: What class are you in ?

:I’min Pratom 3 .

: Where are you from ?

@0 > W > W >

P from e, .
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o > W > W rr W > W > W > W > W > W > @ >

™ > ™ > @ > ™ >

@™ > W >

: What animal do you like ?
cllike .

: What fruit do you like ?
cllike :

: What time s it ?

:It’s two o’clock .

: Where do you live ?
SLlive in e :

: What color do you like ?

. | like pink.

: How much is it ?

: Where are you going ?

:1’'m goiNg 1O v .

: Who is your English teacher ?

: My English teacher is Patcharee Na Lampang.
: What sport do you like?

. | like football

: What subject do you like?

. | like English .

: What is your hobby?

: My hobby is ... .

: What work do you do ?

:I’m a nurse .

: Do you like ................ ?

:Yes,ldo.( No,ldon’t.)

: What is your address ?

: My address is 54 Moo 6 Tambon Donmoon, Sungmen District,
Phrae Province.

: How much do you weight ?

: My weight is 48 kilograms.

: How tall are you ?

:I’'m 152 centimeters tall.



@0 > W > W

@ > W > W >»r W > W > W > W > W > W > W > W >

: What is your nationality?

:I’'m Thai.

: Who is you director ?

: My director is ............. :

: What is your phone number ?

: My phone number is 081 — 7836941 .

FVRVRVRVRVRVRVRY PRV R R RVRYS

: Can you speak Thai ?

:Yes, | can.

: How many brothers do you have ?

: | have two brothers .

: What do you want to be in the future ? ( when you grow up )
: I want to be a doctor .

: Why do you want to be a teacher ?

: Because | love the children .

: How do you ¢o to school ?

: | go to school by bicycle .

: When is you birthday ?

: My birthday is on the fifth of November .
: Who is your best friend ?

: My best friend is Kanya .

. If you win the loterry , what will you do ?
: | save some money in the bank .

‘What work does you father / mother do ?
:He /Sheisa .. :

: What’s the weather like ?

. It’s hot and sunny .

: What season do you like ?

: | like the cold season .

49
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Communicative Language Teaching (CLT) Principles

See — Don’t See

Direction: During or after observing a lesson, tick the actions that you see performed.
Principle 1. Effective Communication with accuracy and fluency evident
[] Student-to-student conversations in English
[ ] Dialogues practiced with repetition of key phrases or vocabulary
[ ] Realistic context or topics for communication practice
Principle 2. Risk-talking behavior in cooperative groups
[ ] student attempts to talk in English (even if incorrect or mixed with native language)
] Groups of students share a task assigned by the teacher
[ ] Al students in groups or pairs contribute by speaking or listening.
Principle 3. Language connected to meaning and context
[ ] Real things used during the lesson to connect language to meaning
[ ] Gestures or movement used to connect language to meaning
[] Images or pictures used to connect language to meaning
[ ] Games or activities connected to learning new language
Principle 4. Critical-thinking skills used in the lesson
[ ] Students try to solve problems during the lesson
[ ] Questions that the teacher poses challenge students to think
[ ] Questions require extended answers (e.g., more than “yes/no”)

What did you see in the lesson that you thought was effective?

What did you see in the lesson that you thought could be improve?

What from the lesson do you think you will try in your class?
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Speak Upl: A Teacher's Guide to Communicative Oral Language Activities

Give One, Get One

SkillsTargeted: listening comprehension, asking questions, summarizing
Student Grouping: whole group and pairs
Materials: Give one, get one grid
Procedure
1. Provide each student with a blank grid. Ask students  _ Ways to Stay Healthy
to write three ideas related to a topic in three of the |
Bridl sfjuaras, Take awalkinthe | Donot eat toomuch | Play on a sport team.
2. Students then move around the room to ask their park. sugar.
peers to share orally one of their ideas. As one
student shares his or her idea, the other student
summarizes the idea in another grid box.

3. Then, the students reverse roles. The student ?:";i
sharing his or her idea now listens to the other BIKE.

student and summarizes the new idea in one of his
or her grid boxes. This is how students “give one,

get one” from each other. Goto bed ary i "
night. i
4. By the end of the activity, students will have a ’ vagelsbles.
completed grid filled with different ideas related to
a topic. . o
Adaptations

«  Beginning-level students can work with a partner when writing their initial idea in the grid box.

«  Provide beginning-level students with sentence stems to ask questions (e.g., What is one idea
you have about ____).

«  Beginning-level students can draw pictures or use their native language when summarizing their
peers’ ideas on their paper.

« The activity can be about a broad topic related to the lesson theme and require students to list
different subcomponents (e.g., students can write sea animals for a lesson on the ocean).

« Instead of using grids, students can complete a 2-column chart labeled Give One and Get One. In
the first column, they list as many ideas as they can and use this list to share with their peers. In
the second column, they list ideas from their peers that are different from their original list in
the first column.

«  Asan extension, students can sort or classify the different grid squares in different ways.
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Communicative Language Teaching (CLT) Principles

See — Don’t See

Direction: During or after observing a lesson, tick the actions that you see performed.
Principle 1. Effective Communication with accuracy and fluency evident
[ ] Student-to-student conversations in English
[ ] Dialogues practiced with repetition of key phrases or vocabulary
[ ] Realistic context or topics for communication practice
Principle 2. Risk-talking behavior in cooperative groups
[ ] student attempts to talk in English (even if incorrect or mixed with native language)
[ ] Groups of students share a task assigned by the teacher
[ ] Al students in groups or pairs contribute by speaking or listening.
Principle 3. Language connected to meaning and context
[ ] Real things used during the lesson to connect language to meaning
[ ] Gestures or movement used to connect language to meaning
[ 1 Images or pictures used to connect language to meaning
[ ] Games or activities connected to learning new language
Principle 4. Critical-thinking skills used in the lesson
[ ] Students try to solve problems during the lesson
[ ] Questions that the teacher poses challenge students to think
[ ] Questions require extended answers (e.g., more than “yes/no”)

What did you see in the lesson that you thought was effective?

What did you see in the lesson that you thought could be improve?

What from the lesson do you think you will try in your class?
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Speak Up!: A Teacher’s Guide to Communicative Oral Language Activities

(5) Gallery Walk

SkillsTargeted: listening comprehension, group discussion, critical thinking

Student Grouping: small groups of 3-5

Materials: chart paper with questions; different colored markers or pens; colored post-it notes
(optional)

Procedure

1

Generate 4-5 questions related to the lesson theme (the number of questions you write will
depend on the number of student teams). The questions should require critical thinking and
have complex or multiple answers. Questions that begin with the words Why or What if are
often appropriate for this activity.

Write each question on a large piece of chart paper or poster board. Hang each paper around
the room.

Arrange students in small groups of 3-5 students. Provide each group with a different color
marker or pen. Or, provide each group with a different color stack of post-it notes.

Direct each group to a different posted question to start. Group members discuss the question
among themselves and then write a few comments or responses on the large paper.

At a given time interval, ask groups to rotate to the next question.

Groups repeat the process of discussing the question and writing their responses. The groups
can add comments relating to the other groups’ comments. Challenge groups to add comments
that are different from the previous group’s comments.

Groups continue to rotate until all groups have discussed all questions. During the group
discussions, visit each group and ask probing questions to elicit additional language. (e.g., Does
your group agree with the comment that ? This other group wrote ____, is that correct?
How would you explain this to a new student?

Each group returns to the question at which they started. Groups confer and then report out to
summarize the comments. During this time, correct any misunderstandings about the content.

Adaptations

L]

Instead of writing questions, write scenarios about a particular topic. Student groups respond
about what they would do in each scenario.

Instead of writing questions, write categories related to the
lesson theme. Student groups respond by listing examples of
items that fit each category. This can be a brainstorming or
review activity.

Assign roles for group members, such as reporter, recorder,
monitor, and leader.

Students can write their own questions for the gallery walk.
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Communicative Language Teaching (CLT) Principles

See — Don’t See

Direction: During or after observing a lesson, tick the actions that you see performed.
Principle 1. Effective Communication with accuracy and fluency evident
[ ] Student-to-student conversations in English
[ ] Dialogues practiced with repetition of key phrases or vocabulary
[ ] Realistic context or topics for communication practice
Principle 2. Risk-talking behavior in cooperative groups
[ ] student attempts to talk in English (even if incorrect or mixed with native language)
[ ] Groups of students share a task assigned by the teacher
[ ] Al students in groups or pairs contribute by speaking or listening.
Principle 3. Language connected to meaning and context
[ ] Real things used during the lesson to connect language to meaning
[ ] Gestures or movement used to connect language to meaning
[ 1 Images or pictures used to connect language to meaning
[ ] Games or activities connected to learning new language
Principle 4. Critical-thinking skills used in the lesson
[ ] Students try to solve problems during the lesson
[ ] Questions that the teacher poses challenge students to think
[ ] Questions require extended answers (e.g., more than “yes/no”)

What did you see in the lesson that you thought was effective?

What did you see in the lesson that you thought could be improve?

What from the lesson do you think you will try in your class?
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(Communicative Language Teaching : CLT and Classroom Language)
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Are these communicative language teaching
activities?

Dorpsomroeper / Town-crier from Flickr's The Commons.

Lately, I've been taking a lot of cold medicine. It makes me feel like someone stuffed a bag
of marshmallows into my head...through my ears. It is not an entirely unpleasant feeling.
But it has given everything around me a strange hue and left me slightly confused. For
example, | recently filled my mug up at the coffee machine and didn’t notice that the coffee
bean hopper was empty until after | had taken a few sips of hot water. Even worse, it has
me wondering about the most basic aspects of language teaching. For example, | seem to
have lost my grasp of what communicative language teaching is. According to Richards
and Rogers’s Approaches and Methods in Language Teaching, in the early 70s, British
applied linguists, “saw the need to focus in language teaching on communicative
proficiency rather than on mere mastery of structures. (p.153)” So in came Wilkins Notional
Syllabuses and the idea that the goal of language teaching should be communicative
competence and teaching the four language skills in such a way as acknowledging, “the
interdependence of language and communication. (p.155)” All those words make sense to
me. Mostly. And I'm even down with the idea that there is a strong and weak version of
CLT in which the weak version is merely providing learners with the opportunity to use the
L2 to engage in genuine communicative acts while the strong approach is more of a you-
learn-language-by-using-it so if you create the right situations for students to engage in
communication, they'll learn the language.

| guess what I'm saying is that the components of CLT are all nicely labeled and taking up
the space in my head between the cold medicine marshmallows. But I'm going over my
class notes for the past week and very much unable to decide which (if any) of the warm-
up activities | ran in class are actually communicative in nature. So I'm asking for your help.
I’m going to just give an outline of my first lesson warm-up activities for the week and ask if
you would be so kind as to tell me if they are communicative language teaching or not.
Maybe even rate them on a scale of 1 to 5, in which 1 is definitely not communicative and 5
iS super-communicative.

Monday, Activity 1, substitution table: | wrote the following on the board:
1. When | go to Tokyo, | always go to Disney Land.
2. When | go to Tokyo, | goto
3. Whenlgoto | go to
4. When | |
5. When | |
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6. When ,
7. When ,

| then had the students turn their chairs around so they were looking not at the board, but
at the nice wide windows looking out over Osaka. | called on the first student. He turned,
looked at the board and started reading. | asked him not to read from the board. He
memorized the first half of the sentence, turned away from the board and said what he
could remember. Then he turned back to the board, read the rest of the sentence, turned
away from the board and said it. | then said to the students, “Please write what T-Kun just
said.” And they did. They also asked him to repeat the sentence. Which he did. Once
everyone seemed finished, | said, “Are you all done?” | glanced at some of the students
notebooks, made a judgment and called on the next student in the row to say sentence 2.
We proceeded in this way until all the sentences had been said and students had written
them in their notebooks. The final sentence, which was said by a student who just came
back from a study abroad trip, was, “When | was in New Zealand, | always had to speak
English.” The total activity took 15 minutes to complete.

Tuesday, Activity 2, substitution table, question f orm: | followed the same procedure
as above, only the sentences on the board at the start of the activity were:

1. When you study English, do you use your electronic dictionary?

2. When you study , do you use your ?

3. When you , do you use ?

4. When you , do you use ?

5. When you , do you ?

6. When you , do you ?

7. When , do/does ?
8. When , do/does ?

The only difference was | asked students who created the sentence to ask if their
classmates were finished and if they were, to call on any student to complete the next
sentence. If a student made an error in their sentence, | loaded the words onto my fingers
to highlight where the mistake was and waited either for the student to self-correct or for
another student to help provide the correct grammar. The activity took 12 minutes to
complete. The student-created sentences were:

(2) When you study English, do you use a dictionary?

(3) When you study Japanese, do you use your class notes?

(4) When you listen to music, do you use an iPod?

(5) When you take a shower, do you use hair rinse?

(6) When you play basketball, do you use your basketball shoes?

(7) When Yuki eats a steak, does he use a fork and knife?

When you are in a place you don’t know, do you say, “Where am 1?”

| then had students circle the three questions they wanted to practice, form pairs, and ask
their partner their questions and answer their partner’s questions. They could use their
notes from the previous class if they wanted to help formulate an answer. But they were
not allowed to read directly from their notes. After 3 minutes of practice, they recorded their
conversations on their cell-phones. For homework they transcribed the conversations and
compared them with their notes, making any corrections as necessary.
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Wednesday, Activity 3, structured pair work with su bstitution tables: | wrote the
following adjacency pair dialogue substitution table on the board:

= A: When you go to Tokyo, you go to Disneyland, don’t you?
= B:lalways go to Disneyland when | go to Tokyo.

= A: When you go to , you , don’t you?

= B:l when | go to

= A:When you , you , don’t you?

= Bl when |

= A:When you , you , don’t you?

= Bl when |

= A:When , , don’t/doesn’t ?
» B: when

= A:When , , don’t/doesn’t ?
= B: when

I moved the desks from one side of the room to create some free space. Then | asked for
two volunteers to come and stand at the side of the room. They read the sentences from
the board silently, looked at each other, and then said the dialogue. When they finished,
they directed the students to write what they had said. The verbally checked to make sure
that all the students were finished. Then they picked two students to take their place.
Students produced the following adjacency pair dialogues:

= A: When you go to the convenience store, you buy fried chicken, don’t you?
= B: I sometimes buy fried chicken when | go to the convenience store.

: When you go to driving school, you take motorcycle lessons, don’t you?
: I don’t go to driving school yet.

w >

: When you go to the music store, you play the guitar, don’t you?
: | sometimes buy fried chicken when | go to the convenience store.

w >

: When Yuki goes to school, he always talks to Kokolo, doesn’t he?
: He always talks with all his friends when he goes to school.

w >

= A: When Scott studies Japanese, Kevin always helps him, doesn’t he?
B: Kevin sometimes helps Scott when he studies Japanese.

This time | did not correct the students. On three occasions, other students in the class
corrected errors. | remained near the whiteboard and watched and took notes. This part of
the activity took 17 minutes. Once again students circled the three conversations they
wanted to practice and formed pairs. The A-role sentences remained the same, but most of
the students changed the B-role so it expressed their own situation or opinion. They
recorded after 3 minutes of practice and brought in the corrected transcripts for homework.

Thursday, Activity 4, mini-dialogue writing: | wrote the following dialogue on the board:
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= A: My mother always makes curry when she has to work overtime.
= B: You're mother’s curry is delicious, isn’t it?
= A Not really.

| directed students to form pairs and write their own dialogue. The could use their notes
from previous classes. They had seven minutes to write their dialogues. Then they
presented their dialogues in the same style as the previous day, directing students to write,
checking that all the students were finished, and picking the next pair of students. These
are some of the dialogues students produced:

: I always study English when | don’t have to work.
: English is difficult, isn't it?
. Yes, it’s difficult.

>w>r-

. | always study through the night when | have to take a test.
: High school tests are difficult, aren’t they?
: Yes, they're really difficult.

> >N

: I am always careful not to slip when | have to wash the bathtub.
: Washing a bathtub is dangerous, isn’t it?
: Yes, it's very dangerous.

>m>w

Once this part of the activity was finished, students formed two lines across the back of the
class. Students in the left line took on the A-role and could say the first line of the dialogue
of their chosing. The B-role responded appropriately. Once all the students finished, the
students in the left-side line all moved one place to the left and practiced again with a new
partner. Both the A-role students and the B-role students made many changes to the
dialogues during the practice. They were not instructed to do so.

Friday, Activity 5, mini-dialogue writing: | wrote the following outline of a dialogue on
the board:

Japanese Teenager: When we eat lunch, we
Foreign teenager:

| asked the class to complete the Japanese Teenager-role sentence. They completed it
with, “When we eat lunch, we eat a lunch box made by ourselves or our mothers.”

| then asked them to form pairs and write out a dialogue in which a Japanese teenager and
a foreign teenager were discussing school life. Students wrote the following sentences:

JT: When we were junior high school students, we couldn’t get part time jobs.

JT: When we go to school, we always have to wear a uniform.

JT: When we were elementary school students, we had to walk to school in groups.
JT: When we communicate with our friends, we always use LINE or Twitter.
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While students were writing these sentences, they asked me for help in writing the foreign
teenager role line. | told them that instead of helping them, | would Tweet and post to
FaceBook what they had written and see if we could get some responses from people in
other places in the world.

As they were working on more sentences, the following responses, which | wrote up on the
board as they were received, came in over FaceBook and Twitter (and a very special
thanks to all the teachers who contacted with my class during this activity):

From Sandy Millin , an English language teacher from the UK who works in
Sevastopol, Ukraine:

| had to wear a school uniform at school in the UK. | wore it until 16. For 16-18,
it was office wear.

When | was at primary school in the UK, my dad drove me to school every day,
but I wish we’d walked!

My lunch at secondary school was ‘school dinners’ cooked in the school
kitchens. Too many chips!

From Lynn, a school counselor in Michigan, America:

Most high school students at our school buy hot lunches from the school
cafeteria.

The students in most public schools wear mostly what they want, as long as it
covers their bodies well enough!

Some of our high school students walk to school, if they live close enough to
school. Some take the school bus. Many of our students have their own cars
and drive themselves, or ride with a friend.

The kids usually communicate using Twitter, Instagram or Snapchat.

From Tyson Seburn , a university instructor in Canada:

Depending on age, but usually from high school on, we buy lunch in the school
cafeteria, though some bring lunches.

Unless it’s a private school, usually we wear what we want to school.

Most elementary kids are driven to school these days, either by their parents or
school bus.

I don’t know how kids communicate with each other these days.

From Rose Bard , a junior high school and high school English teac her in Brazil:

In Brazil students go to school in the morning from 7:30 a.m. to 11:45 or in the
afternoon from 1:15 to 5:30 pm. They study for 4 hours only. They have 1
fifteen-minute break a day. During the break, students can eat a snack. In a
private school, the students have to buy the snack themselves. In a public
school, the school gives the students a snack.

When we go to school, we have to wear school uniforms, too.

When | was in elementary school | remember walking to school in a group. |
still see groups of students coming and going home together.

When students communicate nowadays, it seems to be through Snapchat.
Facebook and Twitter used to be pretty popular among teens. | heard that
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Whatsapp is also kind of popular, and Instagram too for photos they want to
keep online.

From Malu Sciamarelli , a children’s English teacher and Business English trainer in
S&o Paulo

I’'m talking about S&o Paulo, in the southwest part of the country.

= When we eat lunch, we buy it in the school cafeteria.

= When we go to school, we have to wear school uniforms.

= We are always driven to school.

= When we communicate with our friends, we generally use WhatsApp.

From Marcos Benevides, a language teacher and mater ials writer who lives in Japan,
but grew up in Canada:

I lived in a suburb of Toronto. | went to public schools there.

= | walked to school with friends.

= There were no uniforms in my school.

=  We all brought our own lunches until high school. In High School, we would either
buy lunch at the school cafeteria, or walk across the street to one of several
restaurants and burger shops.

The students read the responses as | wrote them up and checked with one another as to
the meaning. They were very much wrapped up in the excitement of the moment. Once all
the sentences were on the board, | asked them to use the sentences as a base to
complete their dialogues. They then presented their dialogues and practiced them in a
similar manner to the previous days. This days warm-up took a total of 100 minutes and
was very much not a warm up.

A very inconclusive conclusion

So there it is, one week of warm-up (and one not so warm-up) activities. If you managed to
stick with me this far, thank you. At 2538 words, this is the longest and perhaps most self-
indulgent post | have ever written. Still ’'m glad to have had a chance to write up these
activities and get my cold-medicine addled thoughts in a bit better order. But even though it
is all written out, | still find myself lost as to which activities might be considered
communicative language teaching and which not so much. So | do hope you will take an
extra minute and maybe leave a comment about one of the activities, giving it a score of 1
to 5 on it's communicative-language-teaching-ishness. Because is would certainly ease my
marshmallow-worried mind.
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Topic: Hobbies and free time

Aims:

-To help students learn and use vocabulary to talk about their hobbies,
favorite activities, and what they like to do in their free time

-To develop students’ perception of time /frequency

-To develop students’ question formation skills

-To develop students’ communication skills

Introduction:

What is ‘free time’? What is a ‘hobby’? What are some activities you
like to do in your free time? Do you have any hobbies? This lesson will
help students to talk about and discuss their favorite hobbies and

activities, as well as activities that the students dislike.

1. The teacher will briefly go over the definitions of the words, ‘free

time’, ‘hobby’, ‘activity’, etc.

2. The teacher will ask students to raise their hands and tell the class
some of their favorite hobbies and activities. The teacher will write

these hobbies and activities on the whiteboard.

3. The teacher will then use the hobbies provided by the students to
demonstrate the proper sentence structure to be used when talking

about these activities.
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Example:

-Swimming
-1 like /love /hate swimming
-I go swimming often

-The last time | went swimming was yesterday

4. The teacher will go over the difference in using the vocabulary
like /love /hate to describe their level of interest in a given

hobby /activity.

Example:

-| like
-l don’t like
-l love

-I hate

5. The teacher will go over the proper way to express information

about time and frequency in relation to a given hobby /activity.

Example:

-How often do you 2

-When was the last time you 2
| often.

-| don’t often.

-The last time | was



67

6. The teacher will provide the students with a worksheet asking them to
fill in the blanks about various hobbies and activities using the sentence

structures provided.

7. The teacher will provide the students with a worksheet asking them to
interview other students about various hobbies and activities using the

sentence structures provided.

8. If there is time remaining the teacher will randomly select students to
stand up and tell the class about the various students they have

interviewed, using provided sentence structures.

Example:

-This is Jane.

-She loves swimming.
-She likes reading.
-She hates studying.

Q. The teacher will provide the students with a worksheet asking them to
list one activity that they ‘love’, one activity that they ‘like’, and one

activity that they ‘hate’.

10. The teacher will take all the completed worksheets and combine

them while concealing the student’s identities.

11. The teacher will randomly draw from the completed worksheets and
read the information aloud. The students will then try to guess the

identity of the student based on the information read by the teacher.
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| love

| like

Secret identity

| hate




My hobbies and favorite activities

My name is

In my free time | like

| love

| like

| hate
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Hobbies and free time activities

Do you have any hobbies?

What do you like to do in your free time?

What is something you love to do?

What is something you like to do?

What is something you hate to do?
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Topic: Social networking and technology

Aims:

-To help students talk about Facebook and other social networking
websites and services

-To develop students’ reading skills

-To develop students’ question formation skills

-To develop students’ communication skills

Introduction:

How many friends have you got on Facebook?This lesson takes a look at
online socialnetworking and messaging services. It gives students a
chance to exchange their own online social information with other
students and learn how to properly request this information, as well as

reply to requests for this information.

1. The teacher will ask the students what they think technology is, and

how they use it in their everyday lives.

2. The teacher will ask the students what they think ‘social media’ is, and

how they use it in their everyday lives.

3. The teacher will ask the students, by a show of hands, how many of
the students use some of the more popular online social media services

and other communication technology.
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Examples:

-How many of you have a cell phone?
-How many of you use email?
-How many of you use Twitter?

-How many of you use Facebook?

4. The teacher will then discuss the correct ways to ask someone about
their use of online social media, as well as how to ask for their personal
information.

Examples:

-Do you have a Facebook account?
-Do you use Facebook?
-Are you on Facebook?

-What is your Facebook user name?

5. The teacher will go over the correct sentence structure for asking
these questions, as well as some of the most common mistakes non-native

speakers make when asking these questions.

6. After providing the students with the correct sentence structures for
asking and answering these questions, the teacher will select a few
students from the group at random to stand up and ask them to respond

to some of these questions.

7. The teacher will provide the students with a worksheet, with the

remaining time the students will be asked to fill in the worksheet with the
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social information of at least 3 other students by using the

question/answer structures provided.

8. The teacher will randomly select students from the group and ask
them to share the information they have learned about their peers in the

previous activity.

Q. The teacher will provide a worksheet requiring students to provide
basic personal information, similar to that of an average social media

homepage.

10. Students will pass their completed worksheet around amongst
around the class allowing other students to ‘post’ and ‘comment’ on their

‘homepage’ worksheet.



Social media and technology

Asking for personal information

OWhat is your name?

OWhat is your telephone number?

OWhat is your email address?

OWhat is your Facebook username?

OWhat is your Line ID?

OWhat is your Tango username?

ODo you use any other online services?
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Social media and technology

Giving personal information

©® MY NOME 1St tuuiiuieiuseenseroesrosssessssssssossssssssssssssssssssssssssssss

o My telephone numberis....ccoiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiniennnn

® My emdil Address iS..ieeieieiiiniiieieieieieitenieeeserocssocsssnsosacanas

My Facebook username is.....cveviiiiiiiiiiieiiiniiiiniernsereneennns

MY LiN@ ID iSeuueiuieiuiiiinieineeieniereserassressosssossssssssssnsssanes

MY TANGO USEINAME 1Su.iiuuieinierusereserosesasorosssossasssssassss

® lalsouse .coovvvvnnnnnnn. , YOU can message me at ...oovevievnnennnnnn
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My ‘homepage’
N OME: iiiiiiiiiiiiiieiiieeieeeetaeetasesansesasssnsssassssssssnsosanssanssns
17 T T =
HOMETOWN: tiuiiiiiiiiiiiiiiiiitiiiiiiaeteerestascesssssrassascssssasssnssnns
N =

Interested in:
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